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PREDHOVOR

Ucitel'ské povolanie patri medzi najstarSie v dejinach l'udstva. Napriek vsetkym pokusom
0 inovacie v Skolstve, zameranym na nahradenie ucitel'a v rdznych modernych koncepciach
vyucovania vyuzivajicich vydobytky rychlo sa rozvijajucich informaéno-komunikac¢nych
technologii, vsak ucitel' aj nad’alej zohrava rozhodujucu tlohu vo vyuCovacom procese,
nezaobide sa bez neho ziadny riadeny proces edukacie.

Byt ucitelom znamena prijat’ zodpovednost’ za vzdelavanie mladej generacie, za jej pripravu
pre zivot abudice povolanie. Byt dobrym ucitelom znamend disponovat’ uritymi
charakteristikami v oblasti profesionalizmu, myslenia, o¢akavania a vodcovstva. Znamena to
majstrovsky ovladat’ rozne stratégie a metddy motivacie, vyucovania a ucenia sa, byt odolny
voci stresom a tlakom Skolského prostredia, aktivne a efektivne pouzivat’ zakladné socialno-
komunika¢né zrucnosti, zaujimat’ sa o to, ako sa Ziaci ucia a pomahat’ im zlepSovat sa, dokazat’
optimalne riesit’ vychovné situacie a pedagogické problémy a pod. (Roviianova, 2015).

Z uvedené¢ho vyplyva, ze ulitel musi byt ,majstrom* svojej profesie, t. j. musi sa
permanentne vzdelavat’, neustale sa zdokonal'ovat, tvorivo pracovat s obsahom vzdelania ¢i
neustale inovovat’ vyucovaci proces.

S réznymi formami inovacii sa stretavame uz v zac¢iatkoch ucitel'skej profesie, v praktickej
profesijnej priprave Studentov ucitel'stva, Vv ktorej sa najvacsi doraz kladie na rozvijanie
kompetencii odborno-predmetovych a psychodidaktickych, no minimalny na reflexiu vlastnej
¢innosti. Jednou z moznosti rozvoja sebareflexivnych kompetencii sa javia sebareflexivne
techniky a metody, ktoré je mozné implementovat’ do praktickej profesijnej pripravy studentov
v ramci modelovych simulacii v podmienkach fakulty, ako aj v ramci pedagogickej praxe
v Skolskych podmienkach.

Na zéklade analyzy sebareflexivnych kompetencii Studentov ucitel'stva, zisteni ndzorov
cvicnych ucitel'ov a ich néaslednych odporacani a vychadzajic z kompetencii orientovanych na
ziaka a kompetencii orientovanych na edukacny proces sme vytvorili protokol implementacie
sebareflexivnych metdd, t. j. sebareflexivny pedagogicky dennik, ktory predstavuje inovaciu
metod rozvoja sebareflexivnych kompetencii Studentov ucitel'stva v praktickej profesijnej
priprave,  konkrétne  sebareflexivneho  nacuvu, sebareflexivneho rozhovoru
a sebareflexivneho pozorovania.

Sebareflexivny pedagogicky dennik je vystupom rieSenia grantového projektu VVGS
LInovacie metod rozvoja sebareflexivnych kompetencii Studentov uditel’stva v praktickej
profesijnej priprave“. Predstavuje inovativnu a kreativnu odbornti textovii pomdcku nielen
pre Studentov uditel'stva, ale rovnako aj pre vysokoSkolskych pedagogov praktickej profesijnej
pripravy a cvi¢nych ucitelov zo zakladnych a strednych §kol. Jeho anglicka verzia pontka
moznosti vyuZzitia v ramci Studijnych pobytov Studentov ucitel'stva v zahrani¢i. Zaroven je
prostriedkom transparentnosti  a jednotnosti v praktickej profesijnej priprave Studentov
ucitel’stva, a to so zretel'om na rozvoj sebareflexivnych kompetencii.

kolektiv autorov
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1 SEBAREFLEXIA UCITELA

e Co je sebareflexia?

e Je sebareflexia dolezitou sticastou prace ucitel'a?

e Co je principom praktickej profesijnej pripravy buducich uéitel'ov?
e Aké su dovody rozvoja sebareflexivnych kompetencii buducich

ucitelov?

e Aké st moznosti a prostriedky rozvoja sebareflexivnych kompetencii

buducich ucitel'ov?

Ucitel, ako jeden zo zékladnych Ccinitelov vzdeldvacieho procesu, je nielen

sprostredkovatel'om vedomosti, ale rovnako aj kulturnych tradicii a spolocenskych hodnot.
Ulohou ugitel'a je vytvarat' prostredie, v ktorom sa bude dieta rozvijat ako individualna
osobnost’, podnecovat’ rozvoj jeho poznavacich procesov a tiez stimulovat’ rozvoj personalnych
a interpersonalnych kompetencii délezitych pre jeho zZivot (Darak a kol., 2007).
V stvislosti s novym ponatim vzdeldvania, funkcii Skoly, individudlnymi potrebami ziakov
a rovnako poziadavkami spolo¢nosti sa zvySuju aj naroky na ucitel'sku profesiu a rozsiruje sa
pole ucitel'ovej pdsobnosti. Narocnost’ vykonu pedagogickej profesie vyzaduje zodpovedajucu
pripravu a odborntt  kvalifikdciu, ktoré Student ucitel'stva ziskava prostrednictvom
pregradudlneho $tadia.

1.1 Prakticka profesijna priprava buducich uditelov

Pregraduélna priprava, ako komplexné Stadium na vysokej skole, je ddlezitou zloZkou
profesijného rozvoja budlcich ucitelov, ktorej cielom je formovanie Studentov po ich
osobnostnej a profesiondlnej stranke, o je zaroven jedna z kI'aCovych faz, v ktorej rola Studenta
postupne prechadza do roly uéitel'a. Ako uvadza Cernotova a kol. (1997), pregradualna priprava
a odovzdanost’ ucitel'skej profesii rozSiruju repertoar a kapacitu improvizacii a buduji
emocionalny a moralny charakter Studenta, preto ¢im kvalitnejSia a plnohodnotnejSia bude tato
faza pre Studentov, tym mozno predpokladat’ aj vyssiu kvalitu rozvoja ich kompetencii. Podl’a
Misika (in Dytrtova a Krhutova, 2009) je vizia budiiceho ucitel'a najmé v pripravenosti na
planovanie a organizaciu vychovno-vzdelavacieho procesu, profesijny znalostny a zru¢nostny
zéklad, metody kontroly, vhodné stratégie vedenia ziakov, na efektivnu komunikdaciu, socialnu
atmosféru, profesiondlny imidZ, sebauvedomenie a sebahodnotenie, psychicki odolnost,
adaptabilitu, adjustabilitu, schopnost’ osvojovat’ si nové poznatky, socidlne empatie
a komunikativnost’. Ide teda o konkrétne pedagogické zrucnosti tykajuce sa planovania
a pripravy vyucCovacej jednotky, vlastnej organizdcie a realizdcie vyucovania, diagnozy
a hodnotenia vykonu ziaka a vlastného sebahodnotenia.
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Pozitivom pregradualnej pripravy ucitel'ov je skutocnost’, ze Studenti, t. j. buduaci ucitelia
vSetkych typov s§kol (vratane elementaristov) sa pripravuju na vykon svojho budiceho
povolania na univerzitaich (Tothov4, Duchoviova, 2005). Narodny program vychovy
a vzdelavania zaroven poukazuje na to, ze sa potupne skvalithuje pregradudlna priprava
buducich pedagoégov, t. j. vydavanie kvalitnych ucebnic a literatury z oblasti pedagogiky
a psychologie a tiez zavedenie kreditného systému stidia na vysokych skolach, ¢o Studentom
umoziuje va¢siu moznost’ vol'by predmetov a zamerania.

Vsetko ma vsak nielen svoje pozitiva, ale aj negativa a nie je tomu inak ani v pregradualne;j
priprave ucitelov. Za negativum pregradualneho vzdeldvania je mozné povazovat to, ze
ucitel'ské programy su Casto zamerané na ziskanie vSeobecného vzdelania a Studium byva
mnohokrat do zna¢nej miery v rozpore s tym, ¢o od ucitel'ov vyzaduje edukacna realita (Holl4,
2007). Ako uvadza Stepanovi¢ a kol. (2000), nardzame v nej aj na mnohé prekazky, ktoré
brzdia skvalitnenie pregradudlnej pripravy. Hovori najmé o nedostatkoch v réznych oblastiach,
ako obmedzenie praxe, decentralizacia riadenia prace vysokych $kol, diferenciacia uc¢ebnych
programov, pedagogizacia socidlnych problémov v oblasti vychovno-vzdeldvacej,
v odmenovani, vybaveni §kol, byrokracie v skolach, maly reSpekt zo strany ziakov a rodicov,
medzil'udskych vztahov, mozZnosti dalSicho vzdeldvania, neddvera starSich kolegov,
nepochopenie tvorivosti ucitel’a, klasifikacia pisomnych prac, oprava, udrzanie discipliny,
ustne skusanie, vol'ba motivacie, aktivizacia, rozbor umeleckého diela, kladenie otazok, zapisy
do zositov, planovanie uciva, vyklad novej latky ¢i precvi¢ovanie.

Pre zlepSenie vyucovacieho procesu, ateda pregradudlnej pripravy je preto potrebny
obsahovo orientovany pristup, a to napr. v hl'adani vychodiska v modernych metédach ¢i
v starostlivosti o kurikulum. Roviianova a Nemcova (2017) odportcaju na zlepsenie odbornej
praxe buducich uéitel'ov prijat’ minimum ramcového profesijného Standardu pre uéitel'ov ako
vychodiskového kurikula pre tréning ulitelov a posilnit’ prakticki odborni pripravu
prostrednictvom zvySeného Casu (asponi na 20% z celkového Casu $tadia) pre jednotlivé typy
praxe. Posuny v priprave budtcich ucitel'ov sa prejavuji najmé vo zvyrazilovani procesudlnej
stranky smerom k spolupraci ucitel’a so Ziakmi, ind oblast’ stdvania sa ucitelom zase smeruje
k integrite pedagogického posobenia a k autenticite, k spolutiasti a preberaniu zodpovednosti
za vlastny proces stavania sa ucitelom. Smer je od informativnej a izolovanej pripravy
k rozvijaniu pedagogickych postojov a nazorov studentov, pricom hlavnym prinosom praxe
Z ich pohl'adu je rozvijanie profesijnych kompetencii, skisenostné ucenie a reflexia vlastnej
prace, overovanie seba, ¢i na ti prdcu mam a dokdzem prepajat’ teoriu s praxou, ¢im sa
potvrdzuje aj nazor Simonika (in Stepanovi¢ a kol., 2000), ktory vymedzil hlavné funkcie
pedagogickej praxe, a to informovat’ Studenta, ¢i splnil pozadované postupy, ako by mal d’alej
pracovat a ako Studenta motivovat’ a povzbudzovat k d’alSiemu Studiu.

Vyvoj azmeny V ponati ucitel'skej profesie st dnes skimané zvicsa z hl'adiska zmien
vzdeldvacieho kontextu, t. j. cielov, obsahov, funkcii vzdeldvania, Strukturdlnych zmien
vzdelavacieho systému, $kol ako priestoru pre nové stratégie ucenia sa ziakov ¢i pomoc
marginalizovanym skupinam ziakov a pod. Roznorodost’ ponati vSak nebrani identifikovat’
spolo¢ne zdiel'ané principy vo vyvoji a tiez profesionalizacii u€itel'stva (Pavlov, 2013).
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1.2 Profesijné kompetencie ucitelov/Studentov ucitel’stva

Profesionalizacia ucitel'skej profesie v 20. storo¢i zmenila orientdciu minimalnych
kompetencii ucitel'ov, t. j. odovzdavanie poznatkov na Siroka otvorenu profesionalitu ucitela
(Kosova in Kasacova a kol., 2006). Svetova pedagogika sa odklana od chapania ucitel'stva ako
technologického procesu a upriamuje pozornost’ na premenlivy a tvorivy proces osobného
stretavania sa ucCitela a ziaka prostrednictvom uciva. Ucitela vnima ako experta na toto
stretavanie, na ul'ahCovanie procesu ucenia, na rieSenie Skolskych edukacnych situacii
(Coolahan, Vonk, Shulman, Hustler, Intyre, Perrenoud, Berliner a i. in Spilkova, 2004). Ako
uvadza Pavlov (2013), profesionalizacia pedagoégov na Slovensku neustale nardaza na absenciu
presného vymedzenia suboru profesijnych kompetencii®, o sa negativne prejavuje v rozmanitej
urovni pregradualnej pripravy, systéme celozivotného vzdeldvania, personalnej praci
manazmentu 8kOl, nekvalifikovanych zéasahoch deciznej sféry do vykonu profesie
a Vv neposlednom rade zniZzovanim prestize profesie v spoloc¢nosti. Predpokladom pre
komplexné rieSenie pripravného vzdelavania aj profesijného rozvoja pedagdégov je tak
vypracovanie kompetenénych profilov ucitelov ako sthrn kIicovych kompetencii
preukazatenych spodsobilosti, ktorymi je charakterizovany vykon profesie aich nasledné
rozpracovanie v profesijnych standardoch? jednotlivych kategorii pedagogickych a odbornych
zamestnancov $kol a Skolskych zariadeni, ale aj vysokoSkolskych ucitelov a lektorov
kontinudlneho vzdelavania, ktoré by charakterizovali ich roly, zodpovednost’ a tiez ocakévané
vedomosti, spdsobilosti a postoje. Ucitel’ by mal expertnym sposobom diagnostikovat’ situacie
a subjekty, identifikovat’ a aplikovat’ interpersonalne stratégie ¢i sebareflexiu (Vasutova, 2004).
Spilkova (2004) posuva akcent od teoretickych zakladov vyucovacich predmetov
k psychodidaktickému vzdelavaniu a k vSeobecnej ucitel'skej kultivacii. Sti¢asné eurdpske
trendy reflektuji poziadavku Struktiry kompetencii ucitel'a. Spolo¢né usilie expertov stanovilo
dve velké skupiny: a) kompetencie vztahujuce sa na proces ucenia a b) kompetencie
vztahujuce sa na vysledky ucenia (European Comission, 2010). Vychadzajuc z tejto Studie bol
expertnou skupinou na Slovensku navrhnuty kompetenény profil u¢itel'a vymedzujuci kl'icové
a Specifické kompetencie rozpracované do profesijnych Standardov pre kazdi kategoriu a kazdy
kariérovy stupen (Kasacova a kol., 2006), t. j. a) kompetencie orientované na ziaka; b)
kompetencie orientované na edukacny proces; c¢) kompetencie orientované na sebarozvoj
ucitel’a.

V rédmci pregradudlnej pripravy sa otvara priestor pre kompetencnl pripravu ako zaklad
profesionality ulitela. Rdmec kI'icovych kompetencii tvori sucast’ profesionality ucitela
a podporuje expertnost’ povolania. Jadro ucitel'ovej profesionality — didakticka zlozka pripravy

! profesijné kompetencie mdzeme charakterizovat ako receptivny pojem, ktorym su oznacované také profesijné kvality
ucitela, ktoré pokryvaju cely rozsah vykonu profesie a zaroven su schopné rozvoja. Ich suéastou st vedomosti, zruénosti,
postoje a skusenosti ¢i hodnoty, motivy a vlastnosti osobnosti a ich zaklad méze ucitel ziskat v pripravnom vzdeldvani a dalej
ich rozvijat v priebehu svojej profesijnej drahy (Pricha a kol. 2001).

2 profesijné $tandardy vymedzuju nevyhnutné a dosiahnutelné profesijné kompetencie na $tandardny, t.j. kvalitny vykon
profesie, su nastrojom udrZiavania a zvySovania kvality vykonu v profesii a zakladnym pilierom gradacie. Vychadza z nich
profesijny rozvoj, kariérny rast a kritéria hodnotenia a odmenovania a ich postavenie v kariérnom systéme pedagogickych
a odbornych zamestnancov je legislativne vymedzené v Zakone ¢. 317/2009 Z. z. o pedagogickych zamestnancoch a
odbornych zamestnancoch a o zmene a doplneni niektorych zakonov. (Porubska a kol. in Pedagogické rozhlady. Ro¢. 17, ¢.
4).
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a prakticka priprava - je v suCasnosti najpodceniovanejSou oblast'ou (Kosova a kol., 2012). Kym
teoretickd priprava buducich ucitel'ov sa v zékladoch teoretickych vied posunula na univerzitnt
uroven, prakticka a profesijna Cast’ pripravy sa vyrazne nezmenili (Kosova, Tomengova a kol.,
2015). Preto prioritou praktickej profesijnej pripravy sa javi rozvoj kompetencii buducich
uditefov v praktickej a profesijnej ¢asti. Ziaduce si mnohostranné inovacie
a interdisciplinarnost’ s cielom budovat’ reflexivny charakter praktickej profesijnej pripravy
buducich ucitelov so zameranim sa na zavadzanie réznych vycvikovych a modelovych
simulacii (Vonk, 1993; Ward, Mccotter, 2004).

Viaceré realizované vyskumy a prieskumy (Kasacova a kol., 2006; Ondriova, 2015; Pavlov,
2013) poukazuju na zasadny nedostatok slovenskej univerzitnej praktickej profesijnej pripravy,
a to na nerovnovazne rozvijanie jednotlivych kompetencii, kde sa kladie v praktickej profesijne;j
priprave najvacsi doraz na kompetencie odborno-predmetové a psycho-didaktické a minimalny
doraz sa kladie na kompetenciu reflexie vlastnej ¢innosti (Bajtos, Orosova, 2011; Hupkova,
Petlak, 2004; Kasacova a kol. 2006; Ondriova, 2015; Pavlov, 2013). Tazisko a déleZitost’
rozvijania sebareflexie u Studentov ucitel'stva vSak spociva v jej synergii pomahat’ Studentom
ucitel'stva zamyslat’ sa nad svojim konanim v beznych i naro¢nych Skolskych situaciach
a ukazuje im, ktoré ostatné kompetencie je potrebné zlepsit (Murray, Christison, 2011;
Sahlberg, 2010). Jednym z pristupov tvorby a rozvoja kompeten¢ného profilu buduceho ucitel'a
sa javi mikrovyucovanie a mikrovyucovacie analyzy, ktoré v ramci praktickej profesijnej
pripravy pontkaji Studentom ucitel'stva moznosti rieSenia modelovych situacii a vytvaraja
priestor pre rozvoj sebareflexivnych kompetencii.

1.3 Sebareflexivne kompetencie uditel’ov/Studentov ucitel’stva

Pedagogicky slovnik sebareflexiu vymedzuje ako ,,vSeobecné sa zamyslanie jedinca nad
sebou samym, nad svojou osobnostou, obzretie sa spdt za svojimi cinmi, mySlienkami, postojmi,
pocitmi. Rekapitulovanie wurcitého useku vlastného zZivota ¢i viastného sprdvania
a rozhodovania v situdciach, ktoré su pre daného cloveka vyznamné. Cielom je zhodnotit
samého seba, rozhodnut, ¢o a ako zmenit, zvolit stratégiu pre buducnost* (Pricha, Walterova,
Mares, 1995, s. 196). V uvedenom chépani sa teda predpoklada schopnost’ ¢loveka poznavat’
seba samého, skimat’ seba samého, svoj vnutorny svet, svoje zazitky, myslienky a emoécie
prostrednictvom introspekcie, teda pozorovania seba samého. Jej zmyslom vsak nie je iba
deskripcia, t. J. opis vlastného prezivania a spravania, ale tiez jeho hodnotenie spojené s prijatim
jeho vlastnych prednosti anedostatkov arovnako aj vlastnych moznosti dalSicho
sebarozvijania s cielom navodenia pozitivnych zmien v buducnosti (Hupkova, 2006).

Svec (1996, s. 77) definuje sebareflexiu ucitelov v pedagogickom kontexte ako
,uvedomenie si svojich, t. j. ucitelskych poznatkov, skiisenosti a prezitkov z pedagogickej
cinnosti, najmd z riesenia pedagogickych situdcii. Pri sebareflexii dochddza k Opisu, analyze,
hodnoteniu, usporiadaniu a zovseobecneniu viastnych pedagogickych poznatkov a skuisenosti*.

Na zéklade uvedeného moZeme sebareflexiu vymedzit' ako tivahu ucitel’a o vlastnej praci,
ako vnutorny dialog, ktory ucitel’ vedie so sebou samym, ked’ skiima vlastnu pracu, hodnoti
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SVoje postoje, zamery a postupy, svoju komunikaciu so ziakmi, kolegami a rodi¢mi ¢i svoje
zazitky. Jej hlavnym zamerom vSak nie je iba samotny opis ucitel'ovej prace a skiisenosti, ale
rovnako aj systematické vyhodnocovanie, hl'adanie pric¢in uspechov a netispechov a nasledné
vyvodzovanie zaverov pre jej d’alSie optimalizovanie, ¢o by malo viest' k zmendm v prezivani
a spravani ucitel’a, ktoré sa odzrkadl'ujii v zvySenej efektivnosti jeho ¢innosti.

Ide teda 0 zamysl'anie sa ucitel'a nad jednotlivymi strankami svojej pedagogickej ¢innosti,
tj. nad vychovnymi a vzdelavacimi ciel'mi aucivom, ktoré sprostredkava Zziakom, nad
jednotlivymi metdodami a formami, ktoré uplatiuje vo vyuCovacom procese ¢i nad
problémovymi situaciami. Sucastou je tiez zamyslenie sa nad priebehom pedagogickej
komunikacie, t. j. ako reagovali ziaci a ako tuto komunikaciu prezival ucitel’, nad svojim
vztahom k triede asamotnym ziakom a tiez aj zamyslenie sa nad tym, ako prebichala
komunikacia s kolegami, rodi¢mi a pod (Hupkova, 2006).

Sebareflexia v ramci mikrovyucovania a mikrovyucovacich analyz plni ur¢ité funkcie, a to
poznavaciu, spdtnovdzbovu, rozvijajicu, preventivnu a relaxaéni (Hupkova, Petlak, 2004).
Ako uvadzaji Orosova, Novakova a Jusc¢ak (2015), poznavacia funkcia spoc¢iva v uvedomeni
si problémov, ich spdsobe rieSenia a poznavania vlastného prezivania. Spatnoviazbova funkcia
sa zameriava na uvedomenie si zasahov v uréitych situaciach a reakcii ziakov na nich.
Rozvijajuca funkcia poskytuje vizie k sebazdokonal’ovaniu. Preventivna funkcia zabezpecuje
poucenie sa na vlastnych skusenostiach a relaxacnd funkcia podmienuje prijemné zazitky
z pedagogickych situacii a pocit uspokojenia Ziakov.

Tazisko a dblezitost’ rozvijania sebareflexie u $tudentov ugitel'stva spoéiva v moznostiach
pomoci Studentom ucitel'stva zamysSlat’ sa nad svojim konanim v beZznych aj naro¢nych
Skolskych situaciach. Predpokladom je, aby Studenti sami mali rozvinuté hodnotiace myslenie
a aby mali podmienky, prostriedky, pomocou ktorych dokazu planovat’ a realizovat’ vyucovaci
proces s dorazom na rozvoj tejto dolezitej spdsobilosti u ziakov (Ferencova, 2017). Jednou
Z moznosti rozvoja sebareflexivnych kompetencii sa javia sebareflexivne techniky a metody
(sebareflexivny nacuv, sebareflexivny rozhovor a sebareflexivne pozorovanie), moznosti ich

osvojenia a nasledny transfer do pedagogickej praxe v ramci praktickej profesijnej pripravy
(Wright, 1992).
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2 SEBAREFLEXIVNY PEDAGOGICKY DENNIK

Sebareflexivny pedagogicky dennik predstavuje hlbsiu sebareflexiu
ucitelov/Studentov ucitelstva, v ktorom vsak nejde o pisanie priprav
ucitel’a/studenta ucitel'stva na vyucovaciu hodinu, ale o zapisy po
vyuCovani, t. j. zazitky, skusenosti a pozorovania z priebehu
vyucovacieho procesu, reakcie ziakov i1samotného ucitela, vztahy
medzi ucitelom a Ziakmi aj Ziakmi navzajom a pod. Pedagogicky dennik
sa tymto stava prostriedkom sebapoznania, sebaobjavovania a autokomunikacie.

2.1 Sebareflexivny nacuv

Nacuv (hospitacia) ako jedna z metod sebareflexie predstavuje spatnu
viazbu, na zaklade ktorej mozu ucitelia zistit' a kriticky analyzovat
a hodnotit’, ako si poc¢inaji na vyucovacej hodine nielen po vecnej, ale
i metodickej stranke, t. j. ako uéelne pracuji, dodrziavaji ucebné
osnovy, vyuzivaji ucebné pomdcky, ako sa spravaju, reaguju a pdsobia
na ziakov ¢i ako zachovavaju vyucovacie zasady. Ide teda o nastroj
vnutornej analyzy ahodnotenia pedagogického procesu, pricom

informdcie a skusenosti ziskavané touto metédou by mali viest’ k systematickému zvySovaniu
efektivity ucitel'ovej pedagogickej prace (Hupkova, 2006).

Nacuv je rovnako forma ¢innosti praktikanta na pedagogickej praxi, pocas ktorej praktikant
ziskava zakladné informacie implementacie teoretickych poznatkov do realnej Skolskej praxe
a umoziuje mu pozorovat’ obsahovl, metodicku a organizacni strdnku vyucovacieho procesu.
Ide teda odruh pozorovania v skupine praktikantov s vyuzitim pozorovacich zaznamov
a uvedomenim si realizécie pedagogickych ¢innosti v réznych formach (Orosova, 2017).

V podmienkach UPJS sa realizuju $tyri typy pedagogickej praxe, ktoré su uvadzané ako
povinné predmety v magisterskom stupni $tadia, teda pocas 4 semestrov, a to: Hospitacna
nacuvova pedagogicko-psychologicka prax, Vystupova priebezna prax, Vystupova suvisla prax
| a Vystupova stvislé prax II (pozri prilohy).

Nacuv (hospitacia) je kl'icovou cinnostou vSetkych Styroch typov praxe. V rdmci
Hospitacnej nacuvovej pedagogicko-psychologickej praxe ide o pedagogické pozorovanie
zamerané na pozorovanie ¢innosti a spravania sa ziakov, ucitelov a celkového ucebného
prostredia, pricom prioritou pozorovania je edukacné prostredie triedy a jej aktérov, t.j. u¢itel'ov
a ziakov v kontexte stanovenych pedagogickych a psychologickych javov. Hlavnou ¢innost'ou
Vystupovej priebeznej praxe je pedagogické pozorovanie zamerané na odborovodidaktické
a psychodidaktické javy v konkrétnych aproba¢nych predmetoch. Priorita tohto pozorovania je
stanovend na zaklade inStrukcii predmetového didaktika. V uvode Vystupovej stvislej praxe
| a Vystupovej suvislej praxe Il realizuje praktikant individualne nadcuvy (hospitacie) z kazdého
predmetu Specializécie s naslednymi samostatnymi vystupmi (Orosova, 2017).
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Sebareflexivny zaznam (pozorovaci harok pre nacuv)

K sebahodnoteniu pouzite $kalu so stupnicou 1 - 5:

5 — bez t'azkosti

1 — nedokéazem; 2 — s va¢s§imi tazkostami; 3 — neviem posudit’; 4 — S mens§imi tazkostami;

Sebahodnotenie

Dimenzia Spodsobilost/kompetencia
1/2[3]4]s
Dokéazem identifikovat ¢innost uditela:
zaujem o nazory, predstavy, pocity a problémy zZiaka
prejav porozumenia, povzbudenie a pozitivne hodnotenie Ziaka
rozvoj nadania (napr. intelektové) a talentu Ziaka
akceptacia poruch (osobnost, spravanie, ucenie) Ziaka
poskytnutie moznosti slobodnej volby (spdsob riesenia,
spracovanie Ulohy ...) Ziaka
podpora Ziaka ku kladeniu otazok
Fiak akceptacia aktivity ziaka
zohladnenie rozdielov v schopnostiach a pracovhom tempe
Ziakov (diferencovany pristup) — moznost vyberu aktivity
(pisomna/dstna, skupinova...)
akceptdcia individudlnych ucebnych Stylov Ziakov (psychické,
fyzické a socidlne podmienky)
reSpektovanie inakosti Ziaka
podpora Ziaka k objavom, zdverom
podpora Ziaka k sebahodnoteniu
ovladanie obsahu vyucovanych predmetov po odbornej
stranke
efektivna organizacia vyucovacej hodiny
stanovenie a naplnenie ciela vyucovacej hodiny
didakticka analyza uciva (vyber uciva v kontexte s edukacnymi
cielmi, tvorba otazok a uloh)
zameranost vyucovacieho procesu na rozvoj nizsich
Edukaény kognitl'vnyc’h provcesoY _
zameranost vyucovacieho procesu na rozvoj vyssich
proces

kognitivnych procesov

motivdacia Ziakov k uéeniu (vyuZivanie prostriedkov pozitivnej
motivacie)

vyuzivanie motivacnych vyucovacich metod

vyuzivanie expozi¢nych vyucovacich metéd

vyuzivanie diagnostickych vyucovacich metéd

vyuzivanie fixaénych vyucovacich metdd

vyuzivanie organizacnych foriem

13|strana




Sebareflexivny pedagogicky dennik / Self-reflection teaching diary

adekvatne vyuzivanie materidlnych prostriedkov (napr. praca s
ucebnicami...)

zadavanie problémovych uloh Ziakom

stanovenie kritérii hodnotenia vysledkov vyu€ovania a ucenia
sa ziakov

sprostredkovanie kritérii hodnotenia ziakom

hodnotenie procesov ucenia Ziaka (postup, Usilie, zaujem,
spolupraca)

hodnotenie vysledkov ucenia Ziaka (miera dosahovania
kompetencii Ziaka)

vyuzivanie réznych foriem hodnotenia Ziakov

poskytovanie priebeznej spatnej vazby Ziakom

vytvaranie situdcii vyzadujucich vzajomnu spolupracu a pomoc
Ziakov

upeviovanie kolektivu v triede

podpora uvedomenia si chyb Ziakom

navrhnutie/stanovenie adekvatneho rieSenia neocakavanych
situdcii

rozvoj persondlnych spbsobilosti Ziaka (sebaponatie,
sebadovera)

rozvoj socialnych spésobilosti Ziaka (empatia, prosocialne
spravanie)

umoznenie Ziakovi zazit Uspech

rozpoznanie socialno-patologickych javov

vhodné vyuzitie neverbalnej komunikacie

Sebareflexivne otazky pre potreby reflexie vlastnej ¢innosti (Orosova,
2017):

Identifikoval/a som vSetky pozorované premenné? Ak ano, o mi pomohlo? Ak nie, ¢o
bolo pri¢inou?

Registroval/a som prvky spravania sa Ziakov 'ahko? Ak 4no, ¢o mi pomohlo? Ak nie,
¢o bolo pricinou?

Zaregistroval/a som zmeny vo svojej citlivosti pri identifikdcii spravania a prezivania
ziakov? Ak ano, aké? Ak nie, ¢o bolo pri¢inou?

Zaregistroval/a som spravne jednotlivé etapy vyucovacej hodiny? Ak é&no, o mi
pomohlo? Ak nie, ¢o bolo pri¢inou?

Zaregistroval/a som proces hodnotenia vykonov Ziakov? Ak &no, o mi pomohlo? Ak
nie, ¢o bolo pri¢inou?
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e Identifikoval/a som znaky humanisticky orientovaného hodnotenia? Ak ano, ¢o mi
pomohlo? Ak nie, ¢o bolo pri¢inou?

e Zaregistroval/a som vyhody/nevyhody humanisticky orientovaného hodnotenia? Ak
ano, ¢o mi pomohlo? Ak nie, ¢o bolo pricinou?

e Zaregistroval/a som sebahodnotenie ziaka? Ak ano, ¢o mi pomohlo? Ak nie, ¢o bolo
pri¢inou?

e Identifikoval/a som predmetovym didaktikom ur¢ené pozorované javy? Ak ano, Co mi
pomohlo? Ak nie, ¢o bolo pricinou?

e Identifikoval/a som profesijné zru¢nosti ucitelov? Ak é&no, aké? Ak nie, o bolo
pricinou?

e Registroval/a som diverzitu ziakov v Skolskej triede v predmete svojej Specializécie?
Ak ano, ¢o mi pomohlo? Ak nie, ¢o bolo pri¢inou?

e Ovladam postup prace v ramci vychovno-vzdelavacieho procesu so ziakmi, ktori maju
$pecialne vychovno-vzdelavacie potreby?

e Stretol/stretla som sa pocas realizacie praxe so ziakmi, ktori mali Specialne vychovno-
vzdelavacie potreby?

e Dokazal/a som v triede samostatne identifikovat ziaka/ziakov so S$pecidlnymi
vychovno-vzdelavacimi potrebami? Ak ano, o mi pomohlo? Ak nie, ¢o bolo pri¢inou?

e Dokézal/a som na ziklade pozorovania konkrétnych priznakov (symptémov)
ziaka/ziakov ur€it’ o aké postihnutie, ¢i narusenie i§lo? Ak 4no, ¢o mi pomohlo? Ak nie,
¢o bolo pri¢inou?

e Zaregistroval/a som ucitelov $pecialny postup prace v ramci vyucovacej hodiny so
ziakmi, ktori mali $pecidlne vychovno-vzdelavacie potreby?

o Co pozitivne (z na¢uvu/hospitacie) si odnasam do svojej praxe?

e V ¢om mi bola pedagogicka prax napomocna v mojom profesijnom raste?

2.2 Sebareflexivny rozhovor

Q

~a® . »Rozhovor je cielavedomé, planovité a usmernované zhovdranie sa
4 priamo so skumanym subjektom. MozZe byt presne usmernovany

s (interview) alebo volny* (Hupkova, 2006).

Ucitel’ méZe prostrednictvom rozhovoru ziskat  informécie o nazoroch ziakov, ich postojoch,
motivoch ¢innosti alebo mienke na urcity problém, zaroven mdze skumat’ vlastné vychovné
posobenie. Okrem individualnych rozhovorov a besied so ziakmi maji v pedagogickej reflexii
nezastupitelné miesto aj rozhovory a besedy ucitela s ostatnymi ucitel'mi, vychovavatelmi
arodiémi zamerané na posudzovanie Ziakov, volbu primeranych vychovnych metdd
a prostriedkov ¢i  usmeriovanie jednotného pedagogického pdsobenia. St vyznamnym
prostriedkom sebareflexie, pretoze ucitelia maji moznost’ ziskat’ spdtnovdzbové informaécie,
opisovat, analyzovat' a hodnotit’ vlastnii pracu s cielom dospiet’ k efektivnym zaverom.
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Osobitné postavenie v sebareflexii u¢itela ma rozhovor, ktory vedie sdm so sebou. Ide o akési
uvahy, ktoré prechadzajua hlavou ucitel’a skor ako ide vyucovat’ (planovanie priebehu hodiny,
vol'ba efektivnych postupov, metdod a prostriedkov vyucby apod.) alebo po skonéeni
vyucovacej hodiny ¢i pedagogickej situacie.

Sebareflexivny rozhovor méze mat’ podobu pedagogického dennika, do ktorého si ucitel
zapisuje vSetko dolezité, ¢o sa tyka jeho ndzorov na vyucbu, pripadne pocitov, ktoré v iom
rozne pedagogické javy vyvolali. Nasledne mdze tieto javy a pocity analyzovat’ a hodnotit’
(Hupkova, 2006).

Rozhovor predstavuje v ramci pedagogickej praxe (Hospita¢nej nacuvovej pedagogicko-
psychologickej praxe, Vystupovej priebeznej praxe, Vystupovej suvislej praxe I a Vystupovej
suvislej praxe II.) dolezitu sucast’ rozboru vyucovacej hodiny, ktory sa realizuje po hospitacii
(n&cuve), resp. po pedagogickom vystupe praktikanta. Ide o zaverecnu analyzu a konfrontaciu
realizovanej vyucovacej ¢innosti s teoretickymi poznatkami, pricom dolezita je spitna vizba
od cviéného ucitel’a a rovnako reflexia vlastnej ¢innosti praktikanta (Orosova, 2017).

Sebareflexivny zaznam (pozorovaci harok pre rozhovor)

K sebahodnoteniu pouzite Skalu so stupnicou 1 - 5:
1 — nedokédzem; 2 — s vacs§imi tazkostami; 3 — neviem posudit’; 4 — S mensimi tazkostami;
5 — bez tazkosti

. . . e . Sebahodnotenie
Dimenzia Sposobilost/kompetencia

12]3]4]s

Dokazem analyzovat a zddvodnit ¢innost uditela:

zaujem o nazory, predstavy, pocity a problémy Ziaka

prejav porozumenia, povzbudenie a pozitivne hodnotenie Ziaka

rozvoj nadania (napr. intelektové) a talentu Ziaka

akceptacia poruch (osobnost, spravanie, ucenie) Ziaka

podpora Ziaka ku kladeniu otazok

akceptdcia aktivity Ziaka

Fiak zohladnenie rozdielov v schopnostiach a pracovhom tempe
Ziakov (diferencovany pristup) — moznost vyberu aktivity
(pisomna/dstna, skupinova...)

akceptdcia individualnych ucebnych stylov Ziakov (psychické,
fyzické a socidlne podmienky)

reSpektovanie inakosti Ziaka

podpora Ziaka k objavom, zdverom

podpora Ziaka k sebahodnoteniu
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Edukacny
proces

ovladanie obsahu vyucovanych predmetov po odbornej
stranke

vedenie vyucovacej hodiny podla stanoveného planu

efektivna organizacia vyucovacej hodiny

stanovenie a naplnenie ciela vyucovacej hodiny

didakticka analyza uciva (vyber uciva v kontexte s edukaénymi
cielmi, tvorba otazok a uloh)

zameranost vyucovacieho procesu na rozvoj nizsich
kognitivnych procesov

zameranost vyucovacieho procesu na rozvoj vyssich
kognitivnych procesov

motivacia Ziakov k uéeniu (vyuZivanie prostriedkov pozitivhej
motivacie)

vyuzivanie motivacnych vyucovacich metod

vyuzivanie expozi¢nych vyucovacich metéd

vyuzivanie diagnostickych vyu€ovacich metéd

vyuzivanie fixa¢nych vyucovacich metdd

vyuzivanie organizacnych foriem

adekvatne vyuzivanie materidlnych prostriedkov

zadavanie problémovych uloh Ziakom

stanovenie kritérii hodnotenia vysledkov vyu€ovania a ucenia
sa ziakov

sprostredkovanie kritérii hodnotenia Ziakom

hodnotenie procesov ucenia Ziaka (postup, Usilie, zaujem,
spolupraca)

hodnotenie vysledkov uéenia Ziaka (miera dosahovania
kompetencii Ziaka)

vyuzivanie réznych foriem hodnotenia Ziakov

poskytovanie priebeznej spatnej vazby Ziakom

vytvaranie situacii vyZzadujucich vzajomnu spolupracu a pomoc
Ziakov

upevnovanie kolektivu v triede

podpora uvedomenia si chyb Ziakom

navrhnutie/stanovenie adekvatneho rieSenia neoc¢akavanych
situacii

rozvoj persondlnych spdsobilosti Ziaka (sebaponatie,
sebadovera)

rozvoj socialnych spésobilosti Ziaka (empatia, prosocialne
spravanie)

umoznenie Ziakovi zazit Uspech

rozpoznanie socialno-patologickych javov

spolupraca s odbornikmi pri rieSeni socidlno-patologickych
javov

vhodné vyuZitie neverbalnej komunikacie
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Sebareflexivne otazky pre potreby reflexie vlastnej ¢innosti (Orosova,
2017):

Zdovodnil/a som Struktaru danej vyucovacej hodiny vzhl'adom na tému uciva? Ak ano,
¢o mi pomohlo? Ak nie, ¢o bolo pri¢inou?

Dokézal/a som vysvetlit’ pri¢inu pozorovaného nevhodného spravania ziakov? Ak ano,
¢o mi pomohlo? Ak nie, ¢o bolo pri¢inou?

Zddvodnil/a som ucitel'ove reakcie na nevhodné spravanie sa ziakov? Ak ano, ¢o mi
pomohlo? Ak nie, ¢o bolo pricinou?

Navrhol/a som iné alternativy reakcie ucitel'a na nevhodné spravanie sa ziakov? Ak ano,
¢o mi pomohlo? Ak nie, ¢o bolo pri¢inou?

Zdovodnil/a som prevahu pozitivneho/negativneho hodnotenia? Ak 4dno, ¢o mi
pomohlo? Ak nie, ¢o bolo pri¢inou?

Zdovodnil/a som reakcie ziakov pri humanisticky orientovanom hodnoteni? Ak &no, ¢o
mi pomohlo? Ak nie, ¢o bolo pri¢inou?

Navrhol/a som alternativy hodnotenia vykonov ziakov? Ak ano, aké? Ak nie, ¢o bolo
pri¢inou?

Navrhol/a som spdsoby sebahodnotenia ziaka vo vztahu k Struktire Zziakov na
pozorovanej hodine? Ak ano, o mi pomohlo? Ak nie, ¢o bolo pri¢inou?

Zdovodnil/a som ucitel'ove tolerovanie/netolerovanie spravania, aktivit ziaka? Ak ano,
¢o mi pomohlo? Ak nie, ¢o bolo pri¢inou?

Analyzoval/a som spravanie Ziaka a ulitel’a z pohl'adu naro¢nych situdcii? Ak 4no, ¢o
mi pomohlo? Ak nie, ¢o bolo pri¢inou?

Navrhol/a som iny sposob zvySovania citlivosti a otvorenosti voci preZivaniu
a spravaniu sa Ziaka vo vyucovacom procese? Ak ano, aky? Ak nie, ¢o bolo pri¢inou?
Zdovodnil/a som pri¢inu pozorovanych javov? Ak ano, co mi pomohlo? Ak nie, ¢o bolo
pri¢inou?

Akym spdsobom som konfrontoval/a vlastné psychodidaktické a odborovodidaktické
prekoncepty vyucovania s koncepciou vyucovania ucitelov v praxi?

Mal/a som obavy zo samostatnych pedagogickych vystupov? Ak ano, aké? Ak nie, ¢o
mi pomohlo?

Mal/a som problémy s ndvrhom projektu priprav vyucovacich hodin? Ak &no, aké? Ak
nie, o mi pomohlo?

Boli naplnené S$pecifické ciele vramci pedagogickych vystupov? Ak é4no, o mi
pomohlo? Ak nie, ¢o bolo pri¢inou?

Zdovodnil/a som strukturu vyucovacich hodin vzhl'adom na tému ucéiva? Ak 4no, co mi
pomohlo? Ak nie, ¢o bolo pri¢inou?

Postupoval/a som striktne podl'a pripraveného projektu vyucovacej hodiny? Ak ano, ¢o
mi pomohlo? Ak nie, ¢o bolo pri¢inou?
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Zhodoval sa mdj projekt pripravy na vyucovaciu hodinu s realne realizovanou
vyucovacou hodinou? Ak ano, ¢o mi pomohlo? Ak nie, ¢o bolo pri¢inou?

V ¢om sa lisil projekt od realne realizovanej vyucovacej hodiny?

Vyuzival/a som vSetky dostupné vyucCovacie metdody s ohladom na Specifikd
vyucovacieho procesu? Ak ano, aké? Ak nie, ¢o bolo pri¢inou?

Vytvaral/a som priestor pre sebahodnotenie ziaka? Ak &no, akym spdsobom? Ak nie,
¢o bolo pricinou?

Zvolil/a som vhodny postup prace so ziakmi, ktori mali $pecialne vychovno-vzdelavacie
potreby? Preco si to myslim? Ako konkrétne som postupoval pri praci s tymito ziakmi?
Zvladol ziak so Specidlnymi vychovno-vzdelavacimi potrebami, naplnit’ ciel’, ktory som
si stanovil/a na danu vyuéovaciu hodinu?

V ¢om som mal/a problémy pocas samostatnych pedagogickych vystupov?

Co by som zmenil/a na svojich samostatnych pedagogickych vystupoch?

Co pozitivne (konkrétne priklady) si odnasam do svojej praxe a preco?

V ¢om mi bola pedagogicka prax napomocna v mojom profesijnom raste?
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2.3 Sebareflexivne pozorovanie

Pozorovanie je Vv pedagogickom vyskume definované ako
cielavedomé, planovité  asystematické  vnimanie javov
Vv prirodzenych podmienkach, ktoré maju odhalit pedagogické
zékonitosti. Ide teda o zameranost’ na urcity ciel’, pricom vsak nejde
iba 0 pozorovanie za Gcelom opisu danej situacie, ale je dolezité
preniknit’ k jej podstate, aby bolo mozné pozorované javy
analyzovat a vysvetlit' ich, ato za ucelom progresivnej zmeny
pedagogickej ¢innosti (Hupkova, 2006).

Pedagogické pozorovanie je ticZ metoda sebareflexie, ktorou je mozné sledovat’ edukacny
proces a priebeh a spdsoby edukacnej Cinnosti, t. j. ako prebieha vyucovacia hodina, ako je
organizovana praca v $kole a v triede, ako pracuju Ziaci, aké ¢innosti navodzuje uéitel’ a pod.

Pedagogicku ¢innost’ ucitel’a za ucelom sebareflexie moze pozorovat’ riaditel’ Skoly ¢i iny
kolegovia ucitela, a to v roznych pedagogickych situaciach, ¢i uz na vyucovacej hodine alebo
mimo nej. U¢itel moze za Gcelom hlbsej sebareflexie pozorovat’ aj sam seba, pricom v role
pozorovatela seba samého moéze vyuzivat magnetofonové nahravky svojich hodin ¢i
videozaznam svojej vlastnej pedagogickej ¢innosti na vyucovacej hodine a na zaklade toho
mdze svoju ¢innost’ analyzovat’, hodnotit’ a vysvetl'ovat,, prec¢o sa v danej chvili rozhodol pre
dany postup. Ucitelov slovny komentar je mozné d’alej zapisovat’ alebo nahravat, prepisovat’
do protokolu a nasledne opit’ analyzovat’ (Hupkova, 2006).

Pozorovanie je vramci pedagogickej praxe ddlezitou sucastou Vystupovej priebeznej
praxe, kedy dochadza (okrem nacuvov) k prvému priamemu samostatnému vystupu Studenta,
kde Student prezentuje svoj prvy projektovany vystup vyucovacej hodiny. Uskutoéniuje tak
sebareflexiu a prijima spatnu vizbu o svojom vystupe nielen od Ziakov a cvi¢ného ucitel’a, ale
aj od svojich spoluziakov, ktori st pritomni na danej vyucovacej hodine v role pozorovatel'ov
(hospitujucich). Pozorovanie je zaroven sucastou mikrovystupu Studenta realizovaného
Vv ramci povinného predmetu Pedagogika a didaktika pre ucitel'ov zabezpecovan¢ho Katedrou
pedagogiky, kde opat’ ostatni Studenti v seminarnej skupine vystupuji Vv role pozorovatel'ov.
Mikrovystupy $tudentov st vyucujucim nahravané na videozaznam, a teda ide, v neposlednom
rade, 0 pozorovanie samého seba, na zaklade ¢oho moze Student svoj vystup analyzovat,
zhodnotit’ a odstranit’ pripadné chyby a nedostatky.
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Sebareflexivny zaznam (harok pre pozorovanie v ramci pedagogickej praxe)

P

\

\2)6)

-

K sebahodnoteniu pouzite §kalu so stupnicou 1 - 5:

1 — nedokédzem; 2 — s va¢s§imi tazkostami; 3 — neviem posudit’; 4 — S mensSimi tazkostami;

5 — bez tazkosti

Dimenzia

Sposobilost/kompetencia

Sebahodnotenie

1]2|3]a]s

DokaZem identifikovat, analyzovat a hodnotit ¢innost
Studenta/praktikanta:

Ziak

prejav porozumenia, povzbudenie a pozitivne hodnotenie
Ziaka

podpora Ziaka ku kladeniu otazok

akceptdcia aktivity Ziaka

akceptacia individualnych ucebnych stylov Ziakov (psychické,
fyzické a socialne podmienky)

reSpektovanie inakosti ziaka

podpora Ziaka k sebahodnoteniu

Edukacny
proces

ovlddanie obsahu vyucovaného predmetu po odborne;j
stranke

efektivna organizacia vyucovacej hodiny

oboznamenie (doslovne) Ziakov s cielom vyucovacej hodiny

didaktickd analyza uciva (vyber uciva v kontexte
s edukacnymi cielmi, tvorba otazok a uloh)

zameranost vyucovacieho procesu na rozvoj nizsich
kognitivnych procesov

zameranost vyucovacieho procesu na rozvoj vyssich
kognitivnych procesov

aktualizacia prv osvojeného uciva (formy skasania a
hodnotenia Ziakov)

motivdacia Ziakov k uéeniu (napr. vyuZivanie prostriedkov
pozitivhej motivacie)

vyuzivanie motivacnych vyucovacich metod

vyuzivanie expozi¢nych vyucovacich metéd

vyuzivanie fixa¢nych vyucovacich metdd

dodrziavanie metodického postupu vybranej metddy

vyuzivanie organizacnych foriem

adekvatne vyuzivanie materidlnych prostriedkov

hodnotenie procesov ucenia Ziaka (postup, Usilie, zaujem,
spolupraca)

hodnotenie vysledkov ucenia Ziaka

vyuzivanie réznych foriem hodnotenia Ziakov

poskytovanie priebeznej spatnej vazby Ziakom
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vytvaranie situacii vyzadujucich vzajomnu spolupracu
a pomoc Ziakov

navrhnutie/stanovenie adekvatneho rieSenia neocakavanych
situacii

umoznenie Ziakovi zazit Uspech

rozpoznanie socialno-patologickych javov

vhodné vyuzitie neverbalnej komunikacie (udrziavanie
oc¢ného kontaktu, postavenie tela vo vztahu k ziakom,
vyuzivanie gestikulacie)

Sebarozvoj
praktikanta/
buduceho
ucitela

reflektovanie vlastnej pedagogickej ¢innosti

stotoZnenie sa s rolou facilitatora

vystupovanie ako reprezentant profesie

)\ Sebareflexivne otazKky pre potreby reflexie vlastnej ¢innosti (Orosova,
2017):

{J

o

Identifikoval/a som vSetky pozorované premenné? Ak 4no, o mi pomohlo? Ak nie, ¢o
bolo pri¢inou?

Zaregistroval/a som spravne jednotlivé etapy vyucovacej hodiny? Ak ano, ¢o mi
pomohlo? Ak nie, ¢o bolo pricinou?

Registroval/a som diverzitu Ziakov v Skolskej triede v predmete svojej Specializacie?
Ak ano, ¢o mi pomohlo? Ak nie, ¢o bolo pri¢inou?

Zaregistrovala som podporu a akceptaciu ziakov? Ak ano, ¢o mi pomohlo? Ak nie, ¢o
bolo pricinou?

Zaregistroval/a som proces hodnotenia vykonov Ziakov? Ak &no, o mi pomohlo? Ak
nie, ¢o bolo pricinou?

Zaregistroval/a som sebahodnotenie Ziaka? Ak ano, ¢o mi pomohlo? Ak nie, ¢o bolo
pri¢inou?

Dokazal/a som v triede samostatne identifikovat' Ziaka/Ziakov so S$pecidlnymi
vychovno-vzdeldvacimi potrebami? Ak ano, ¢o mi pomohlo? Ak nie, ¢o bolo pri¢inou?
Zaregistroval/a som Studentov (praktikantov) Specidlny postup prace v ramci
vyucovacej hodiny so Ziakmi, ktori mali Specialne vychovno-vzdelavacie potreby?
Identifikoval/a som profesijné zru€nosti Studenta/praktikanta? Ak ano, aké? Ak nie, ¢o
bolo pricinou?

V ¢om mi bola pedagogicka prax napomocna v mojom profesijnom raste?
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Sebareflexivny zaznam (harok pre pozorovanie v ramci mikrovystupu)

P

\

\2)6)

K sebahodnoteniu pouzite $kalu so stupnicou 1 - 5:

1 — nedokédzem; 2 — s vacs§imi tazkostami; 3 — neviem posudit’; 4 — S mens§imi tazkostami;

5 — bez t'azkosti

-
. . L, . Sebahodnotenie
Dimenzia Spoésobilost/kompetencia
12]3]4]s
DokaZem identifikovat, analyzovat a zhodnotit ¢innost
Studenta/praktikanta a samého seba:
prejav porozumenia, povzbudenie a pozitivnhe hodnotenie
Ziaka
podpora Ziaka ku kladeniu otazok
.. akceptdcia aktivity Ziaka
Ziak
akceptacia individualnych ucebnych stylov Ziakov (psychické,
fyzické a socialne podmienky)
reSpektovanie inakosti ziaka
podpora Ziaka k sebahodnoteniu
ovladanie obsahu vyucovaného predmetu po odbornej
stranke
oboznamenie (doslovne) Ziakov s ciefom mikrovystupu
organizdacia mikrovystupu
priprava triedy na vyucbu
motivacia ziakov k uceniu (napr. vyuzivanie prostriedkov
pozitivnej motivacie)
vhodné vyufZitie verbalnej komunikacie (zrozumitelnost
prejavu, intenzita hlasového prejavu, kladenie otazok)
vhodné vyuzitie neverbalnej komunikacie (udrZiavanie
oc¢ného kontaktu, postavenie tela vo vztahu k Ziakom,
vyuZivanie gestikulacie)
usporiadanie Ziakov podla poZiadaviek zvolenej metédy
dodrzanie metodického postupu vybranej metddy
originalita spracovania vybranej metody
Edukaény vyuzivanie organizacnych foriem
proces adekvatne vyuzivanie materidlnych prostriedkov

poskytovanie priebeznej spatnej vazby Ziakom

vytvaranie situacii vyZadujucich vzajomnu spolupracu
a pomoc Ziakov

navrhnutie/stanovenie adekvatneho rieSenia neoc¢akavanych
situacii
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umoznenie Ziakovi zazit Uspech

Sebarozvoj | reflektovanie vlastnej pedagogickej Cinnosti

praktikanta/ | stotoZnenie sa s rolou facilitdtora

buduiceho ) )
e vystupovanie ako reprezentant profesie
ucitela

Sebareflexivne otazky pre potreby reflexie vlastnej ¢innosti (Orosova,
2017):

¢ Identifikoval/a som vSetky pozorované premenné? Ak 4no, ¢o mi pomohlo? Ak nie, o
bolo pricinou?

e Identifikoval/a som spravnost’ organizacie mikrovystupu podl'a poziadaviek zvolenej
metody?

e Zvladol/la som organizaciu mikrovystupu podl'a poziadaviek zvolenej metody?

e Registroval/a som diverzitu studentov v seminarnej skupine? Ak ano, ¢o mi pomohlo?
Ak nie, ¢o bolo pri¢inou?

e Zaregistroval/a som proces hodnotenia vykonov Studentov? Ak ano, ¢o mi pomohlo?
Ak nie, ¢o bolo pric¢inou?

e Zaregistroval/a som sebahodnotenie Studentov? Ak ano, ¢o mi pomohlo? Ak nie, ¢o
bolo pri¢inou?

e Identifikoval/a som profesijné zrucnosti Studenta/praktikanta? Ak ano, aké? Ak nie, ¢o
bolo pricinou?

e Identifikovala som vlastné profesijné zrucnosti? Ak ano, aké? Ak nie, o bolo pri¢inou?

e V<om mi bola pedagogickd prax/realizacia mikrovystupov napomocna v mojom
profesijnom raste?
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SLOVO NA ZAVER

Ucitel'stvo je poslanim, nielen povolanim pre ucitelov, ktori neustale na sebe pracuju a snazia
sa prisposobovat’ svoj vyucovaci proces trendom a charakteru spolocnosti. Etapa pripravy na
ucitel'ské povolanie je nesmierne dolezitd sucast’ ucitel'ského povolania, kedy Student ucitel'stva
ziskava kompetencie pre svoju pedagogicku ¢innost’. Pocas pregradualnej pripravy studentov
ucitel'stva dochadza k formovaniu osobnosti budiaceho uditel’a, rozsireniu jeho teoretickych
zékladov pre vykonavanie tejto profesie ako i1 rozvijaniu jeho schopnosti.

Prirodzenou sucastou pregradudlnej pripravy je profesijna praktickd priprava Studentov
uditel’stva zamerana priamo na vyu¢ovaci proces. Student uditel'stva sa dostiava do realnej
pedagogickej praxe, konfrontuje svoje teoretické poznatky s praktickym vyuZitim a sam sa
stdva v istej faze ucitelom — praktikantom. Pocas praktickej profesijnej pripravy je nevyhnutné,
aby dochadzalo k rozvoju reflexivnych kompetencii vo vztahu k Ziakovi, k edukaénému
procesu a vo vztahu k sebe samému, svojej ¢innosti.

Student uéitel'stva by si mal poéas pregradualne;j pripravy osvojit metody sebareflexie a aktivne
ich vyuzivat pocas praktickej profesijnej pripravy. Ako pomocka mu moéze sluzit’ prave
sebareflexivny pedagogicky dennik, ktory si z vlastnej iniciativy moéze viest' a sam sledovat’
svoje napredovanie v priebehu vsetkych typov pedagogickych praxi. Je len na Studentovi, aka
formu vedenia dennika si zvoli. Jednou z nich m6zu byt prezentované sebareflexivne zaznamy.
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THE ENGLISH VERSION OF THE SELF-REFLECTION TEACHING
DIARY
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PREFACE

Teaching belongs among the oldest professions in human history. Despite all efforts to
innovate education by substituting the teacher using the products of the rapidly developing
information and communication technologies in modern teaching concepts, the teacher
continues to play a decisive role in the education process. If it is to be controlled, it cannot work
without a teacher.

To be a teacher means to accept the responsibility for the education of the next generation:
to prepare young people for their life and future profession. To be a good teacher means to
possess certain characteristics related to professionalism, thinking, expectations and leadership.
It means to master different teaching and learning strategies as well as motivation methods,
endure the stress and pressure of the school environment, use basic social and communication
skills actively and efficiently, follow the progress of their pupils to help them improve, and also
to be capable of optimally resolving emerging educational situations and issues (Rovianova,
2015).

It suggests that the teacher must be a “master” in their profession, i. e. they must never stop
learning, improving themselves, creatively working with the educational content and
innovating the process of education.

Innovations can come along as early as during the initial stages of one’s teaching career.
Practical professional training for future teachers largely focuses on the development of subject-
related and didactic skills, however, self-reflection is paid little attention. Self-reflective
techniques and methods may be incorporated in the practical professional training for students
in model situations in the faculty environment as well as in the actual school environments
during their teaching practice.

Based on the analysis of self-reflection competences in future teachers, opinions of the
mentor teachers and their recommendations and the set of pupil-oriented and educational
process-oriented competences, a protocol for using self-reflection methods has been created.
More precisely, it is a self-reflection teaching diary. It is an innovative method of self-reflection
competence development in teaching students in their practical specialized preparation,
particularly the self-reflective observation practice and conversation.

The Self-Reflection Teaching Diary is the outcome of the VVGS “Innovation in self-
reflection competence development teaching methods in the practical specialized training
of future teachers” grant project solving. It is an innovative and creative text-based tool not
only for teaching students but also for university teachers specializing in their practical
preparation as well as mentor teachers in primary and secondary schools. Its English version
can be used by teaching students on their study stays abroad. It is also a transparent and unified
tool in the practical preparation of future teachers aiming at the development of their self-
reflection competences.

The author collective
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1 TEACHER’S SELF-REFLECTION

e What is self-reflection?

e |s self-reflection an important part of the teacher’s job?

e What is the principle of the practical training of future teachers?

e Why self-reflection competences should be developed in future

teachers?

e How can self-reflection competences be developed in future

teachers?

The teacher as one of the essential elements of the educational process is a mediator not only
of knowledge, but also of cultural traditions and social values. The teacher’s task is to create an
environment in which the child can develop as an individual personality. They are supposed to
encourage the development of the child’s cognitive processes as well as the personal and
interpersonal competences essential for their life (Darak et al., 2007).

Along with new approaches to education, functions of the school, individual needs of the
pupils and the needs of society, the role of the teacher extends and becomes more demanding.
The severity of the teaching occupation requires the corresponding training and special
qualifications; teaching students acquire these in the course of their undergraduate studies.

1.1 Future teachers’ practical training

The undergraduate course as a complex field of university studies is an important component
of the professional development of the future teachers. It helps them develop both
professionally and personally and represents a key stage during which the students gradually
turn into teachers. According to Cernotova et al. (1997), undergraduate studies and devotion to
teaching extends the range and capacity of improvisation and builds emotional and moral
qualities in students, therefore the more complete the process is, the greater the quality of their
competence development. According to Misik (in Dytrtova and Krhutova, 2009), the vision of
the future teacher lies in their readiness to plan and organise the educational process, their
specialized knowledge and professional skills, control methods, appropriate leadership
methods, efficient communication, social atmosphere, professional image, self-awareness, self-
evaluation, psychological endurance, adaptability, adjustability, the ability to learn, social
empathy and communicativeness. There are the specific teaching skills related to planning and
preparation of the teaching units, arrangement of teaching content, teaching performance,
diagnosis and evaluation of the pupils’ performance, and of course, the teacher’s own self-
evaluation.
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A benefit of the undergraduate training of teachers is that future teachers in all types of
schools (including kindergartens) are all prepared for their occupation at universities (Tothova,
Duchovicova, 2005). The national educational programme also points out that the quality of the
undergraduate training of future teachers is rising, quality coursebooks and specialised literature
on education and psychology are being published and the introduction of the credit system at
universities allows students more freedom in their selection of courses and specialisation.

However, there are two sides to every coin and that applies also to this subject.
Undergraduate education in the form of teaching study programmes is often aimed at acquiring
a general education and sometimes fails to reflect the actual reality in the field (Holla, 2007).
According to Stepanovi¢ et al., (2000), there are also many obstacles that hamper the
improvement of the quality of undergraduate training. There are deficiencies in a variety of
areas including the limitation of practical work, decentralisation of university management,
diversity of study programmes, turning social issues into teaching ones, reward system, school
equipment, bureaucracy, lack of respect among pupils and their parents, interpersonal
relationships, further learning, distrust of older colleagues, failure to understand a teacher’s
creativity, classification of tests, their checking, discipline, oral examination, selection of an
appropriate form of motivation, analysing works of art, asking questions, pupils’ note-taking,
syllabus planning, explanation of new content, exercises.

To improve the educational process and inherently also the undergraduate training, a
content-oriented approach is necessary, e. g. in searching for a good starting point for modern
methods or curriculum adjustments. Roviianova a Nemcova (2017) recommend to improve of
future teachers’ professional practical training to adopt a minimum framework professional
standard for teachers as a starting point curriculum for teacher training and to strengthen
practical training by increased time (to at least 20% of the overall study time) for individual
practice types. Training of future teachers shifts towards emphasizing the processual aspects of
the cooperation between the teacher and their pupils; the integrity of one’s pedagogic
performance, authenticity and fellowship are also important as well as the ability to take
responsibility for one’s own process of becoming a teacher. The training starts with informative,
yet isolated preparation and proceeds to the development of one’s pedagogic attitudes and
opinions. Teaching students consider their professional practice valuable mainly in terms of
their professional competence development, experiential learning, and reflection on their own
work; it is an opportunity for them to find out, whether they are capable of becoming a teacher,
whether they can put theory into practice. This confirms Simonik’s ideas (in Stepanovi¢ et al.,
2000); he determined the three main functions of the teaching practice: to inform the student
whether they were able to follow the required procedures and to give them recommendations
on how to proceed but also to motivate and encourage them to continue their studies.

The development and changes that took place in the way the teaching profession is perceived
are nowadays examined mostly in terms of the changes of the educational context, i.e. goals,
contents, functions of education, structural changes to the educational system, schools as an
opportunity to introduce new learning strategies, provide assistance to marginalised student
groups.
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1.2 Professional competence of teachers/teaching students

In the 20th Century the professionalisation of the teaching profession changed the nature of
the minimum teaching competence, i. e. spreading knowledge, open and broad professionality
of the teacher (Kosova in Kasacova a kol., 2006). World pedagogy diverges from understanding
of teaching as a technological process and shifts its attention to the volatile, creative process
that allows the teacher and the people to personally meet through the subject matter. The teacher
IS perceived as an expert in this kind of meeting, who is supposed to facilitate the learning
process and solve the school educational situations (Coolahan, Vonk, Shulman, Hustler, Intyre,
Perrenoud, Berliner and others in Spilkova, 2004). According to Pavlov (2013),
professionalisation of teachers in Slovakia constantly trips over the absence of a precisely
defined set of professional competences® which negatively reflects in the diverse level of the
undergraduate training, life-long learning systems, school management performance,
unqualified interference in the decisive aspects of the performance of this profession, and last
but not least, losing professional prestige in the eyes of the society. A complex solution for the
training of a future teacher and further professional development requires that teacher
competence profiles be created; these key competence sets must consists of teaching-related
capabilities that can be proved. These subsequently need to be elaborated in the professional
standards* pertaining to the categories of teaching and specialized employees at schools and
school facilities, but also university teachers and continual learning lecturers; roles need to be
set along with their responsibility, expected knowledge, capabilities and attitudes. The teacher
should be an expert in diagnosing both subjects and situations, identifying and applying
appropriate interpersonal strategies or self-reflection (VaSutova, 2004). Spilkova (2004)
accentuates the psychodidactic education and general teachers’ cultivation rather than the
theoretical basis of their studies. Current European trends reflect the need for a teacher
competence structure. Experts combined their efforts to determine two large groups: a)
competences related to the learning process, b) competences related to the learning outcomes
(European Comission, 2010). Based on the study, the Slovak expert group designed the Teacher
Competence Profile that defines both key and specific competences; these are detailed into
professional standards for each category and career level (Kasacova a kol., 2006). The concept
incorporates a) pupil-oriented competences; b) educational process-oriented competences; c)
teacher self-development oriented competences.

The undergraduate training provides an opportunity for competence training — the
foundations of the teacher’s professional skills. The key competence framework covers these
skills and helps improve the expertise in the profession. The core of teaching expertise consists
of the didactic component and practical preparation and it is currently the most underestimated

3 professional competences can be defined as a receptive concept incorporating all teacher qualities that can be developed.
They include knowledge, skills, attitudes, experience, values, motives and personal attributes; the teacher starts developing
them during their studies and continues to hone them throughout their professional career (Pricha et al. 2001).

4 The professional standards represent essential and achievable professional competences necessary for standard, i. e.
quality performance; they are a tool for maintaining and improving this performance and the basic precondition for its
progress. They serve as a facet for further professional and career development, evaluation criteria and rewarding in the
teaching and specialized employee career system as set out in Act No. 317/2009 Coll.on teaching staff and specialists and
amendments and additions to certain laws. (Porubska et al. in Pedagogické rozhlady. Year 17, No. 4).
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area (Kosova a kol., 2012). While the theoretical preparation of future teachers has been
transferred to the university level, practical and professional preparation remain almost
unchanged (Kosova, Tomengova et al, 2015). Practical and professional skills should therefore
be assigned higher priority in the training of future teachers. Multilateral innovations and
interdisciplinarity are also desirable in order to develop the reflective aspect of the practical
professional training of future teachers; i. e. introduction of a variety of training model
simulations (Vonk, 1993; Ward, Mccotter, 2004).

Research and surveys (Kasacova a kol., 2006; Ondriova, 2015; Pavlov, 2013) indicate a
major shortcoming in the Slovak university practical professional preparation: an unbalanced
development of individual competences; specialized and subject-related as well as
psychodidactic competences are emphasized, while the self-reflection competence is
underestimated (Bajtos, Orosova, 2011; Hupkova, Petldk, 2004; Kasacova et al. 2006;
Ondriova, 2015; Pavlov, 2013). However, the importance of self-reflection development in
teaching students lies in the synergy which allows them to reflect on their activity in common
as well as difficult school situations; the ability to self-reflect helps the teacher identify which
of their own competences should be further developed (Murray, Christison, 2011; Sahlberg,
2010). Microteaching and microteaching analyses seem to represent a promising approach to
the creation and development of the future teacher competence profile. During the practical
professional preparation, teaching students solve model situations thus developing their self-
reflection competence.

1.3 Self-reflection competence in teachers/teaching students

The dictionary of pedagogy defines self-reflection as follows: “the general process during
which an individual reflects on themself, their personality, their past actions, thoughts, attitudes
and feelings. It includes recapitulation of a certain period in their life, behaviour and decision-
making in important situations. The goal of this activity is self-evaluation in order to decide
what should be change and what future strategy should be adopted” (Priicha, Walterova,
Mares, 1995, p. 196). Based on this it can be assumed that one’s ability to examine themself,
their internal world, experiences, thoughts and emotions through introspection, i. e. self-
observation is important. Its goal is not only a description of their own perception and
behaviour, but also self-evaluation and acceptance of one’s own pros and cons as well as the
way their self-development can continue in order to achieve positive changes in the future
(Hupkova, 2006).

Svec (1996, p. 77) defines teacher self-reflection in the educational context as “realisation
of one’s own teaching knowledge, experience and experiences from the teaching activity,
especially from the way they solved certain educational situations. Self-reflection includes
description, analysis, evaluation, re-arrangement and generalisation of one’s own teaching
knowledge and experience”.

It means that self-reflection is the process during which the teacher reflects on their own
work; it is an internal dialogue during which the teacher examines their activities, evaluates
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their attitudes, intentions and procedures, communication with pupils, colleagues, parents and
their own experiences. It covers more than just a description of the teacher’s job and experience,
it is a systematic evaluation during which they identify the cause of both their success and
failure and draw conclusion for further optimisation. The process should encourage changes in
their perception and behaviour which reflect in improved performance.

The teacher reflects on different aspects of their pedagogic activity; educational and
upbringing goals, knowledge shared with their pupils, methods and forms of teaching used in
the educational process, but also problematic situations. They also reflect on the course of
teaching communication; i. e. pupils’ response, teacher’s perception, their relationship with the
classroom and pupils, communication with colleagues, parents, etc. (Hupkova, 2006).

Self-reflection in microteaching and related analyses fulfils the following functions:
cognitive, feedback, development, prevention, relaxation (Hupkova, Petlak, 2004). According
to Orosova, Novédkova and Juscak (2015), the cognitive function includes realisation of
problems, reflecting on their solution and one’s own perception. The feedback function has to
do with the realisation how pupils responded to intervention in certain situations. The
development function provides sources for self-improvement. The preventive function helps
the teacher to learn from their experience and the relaxing function provides the teacher with
pleasure from well-managed situations and satisfied pupils.

Self-reflection development in teaching students is important because it allows them to
reflect on their activity in common as well as difficult school situations. It is a prerequisite for
students to have developed assessment thinking themselves and to have the conditions, means
by which they can plan and implement a teaching process with an emphasis on developing this
important competence in pupils (Ferencova, 2017). To improve students’ competences in this
area, self-reflection techniques and methods (self-reflective teaching observation and self-
reflection conversation) can be used, learned and subsequently applied in their practical
professional preparation (Wright, 1992).
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2 SELF-REFLECTION TEACHING DIARY

The Self-Reflection Teaching Diary is a tool for achieving deeper self-
reflection in teachers and teaching students. In this case, they are not
supposed to prepare themselves for the lessons, on the contrary,
experiences and observations from the teaching process, pupils’
responses, teacher’s thoughts on their relationship with pupils,
relationships among pupils, etc. are noted down in the diary afterwards.
The Teaching Diary is a tool of self-examination and autocommunication.

2.1 Self-reflection teaching observation

The teaching observation (class inspection) is a technique of self-
reflection which provides teachers with feedback based on which they
can critically analyse and evaluate their performance during the lessons
in terms of both the subject matter and methodology, i. e. work
effectivity, compliance with the curriculum, use of teaching tools,
behaviour, responses, influence on pupils, following teaching principles.
It is an in-depth analysis tool for evaluation of the teaching process;
information and experience gained this way should lead the teacher towards improvements in
their practice (Hupkova, 2006).

Teachers-in-training also use teaching observation as a method to gather basic information
on how their theoretical knowledge should be applied in the actual school practice; it allows
them to observe contents, methods and organisation of the educational process. A group of
teachers in training observe the educational process, take notes and reflect on the way different
teaching processes are performed (Orosova, 2017).

At Pavol Jozef Safarik University in Kosice, there are four types of teaching practice
included among the compulsory courses during the four semesters of the Masters’ studies: 1)
pedagogical and psychological practice in the form of teaching observation (class inspection),
2) interim teaching practice, 3) and 4) continued teaching practice I and II.

Teaching observation (class inspection) is of key importance in all four types of practice.
During the pedagogical and psychological practice in the form of teaching observation students
observe both the teacher and the pupils, their activities, learning environment, i. e. they
primarily focus on the participants and class environment in the context of the selected
pedagogic and psychological phenomena. The aim of the interim teaching practice is for the
students to observe the subject matter, didactic and psychodidactic phenomena in the specific
academic subjects. The priorities are set by the expert in didactics who guides the students.
During the continuous teaching practice Il and 11 the teacher-in-training begins with individual
teaching observation (class inspections) in each of the subjects of their specialisation, then
proceed to teach on their own (Orosova, 2017).
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Self-reflection protocol (teaching observation sheet)

Use a 1 — 5 scale for self-evaluation:

1 — unable; 2 — major difficulties; 3 — hard to evaluate; 4 — minor difficulties; 5 — no

difficulties

Dimension

Ability/competence

Self-evaluation

1/2[3]4a]s

A

bility to identify what the teacher is doing:

Pupil

teacher’s interest in the opinions, ideas, feelings and
problems of the pupil

expressing understanding, encouragement, positive
evaluation of the pupil

development of pupil’s talents (e. g. intellectual skills)

disorder acceptance (personality, behaviour, learning)

pupil’s freedom of choice (solving and processing methods)

encouraging the pupil to ask questions

acceptance of the pupil’s activity

taking into account the differences in abilities and working
speed of individual students (differentiated approach) — the
possibility to pick an activity (oral, writing, group...)

acceptance of individual learning styles among students
(psychical, physical and social conditions)

respect for the pupil’s individuality (difference)

encouraging pupils to discover and draw conclusions

encouraging pupils to self-evaluate

Educational
process

teacher’s command of the subject matter

efficient organisation of the lesson

identification and achievement of the lesson goal

didactic analysis of the contents (selection of the contents in
the context of the educational goals, questions and tasks)

focus of the educational process on the development of
lower cognitive processes

focus of the educational process on the development of
higher cognitive processes

motivating the pupils to learn (positive motivation tool use)

using motivational teaching methods

using exposure teaching methods

using diagnosing teaching methods

using fixation teaching methods

using different forms of organisation

appropriate use of material tools (e. g. course books)

problem solving tasks for pupils

determining of the evaluation criteria for the outcomes of
both teaching and learning

explaining the evaluation criteria to the pupils
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evaluation of the learning process (procedure, effort,
interest, cooperation)

evaluation of the learning outcome (level of competence
achievement)

variety of evaluation methods

continuous feedback for pupils

creating situations that require pupils to cooperate

encouraging the class collective

guiding the pupil towards the realisation of their error

proposing and determining of appropriate solutions to
unexpected situations

developing pupil’s personal capabilities) self-perception,
self-confidence)

developing pupil’s social capabilities (empathy, prosocial
behaviour)

allowing the pupil to experience success

identification of socially pathological phenomena

appropriate use of non-verbal communication

Self-reflective questions for self-evaluation (Orosova, 2017):

Did I identify all the observed variables? If yes, what did | find useful? If not, why?
Was it easy for me to notice pupils’ behaviour? If yes, what did I find useful? If not,
why?

Did I notice any change in my sensitivity to pupils’ behaviour and perception? If yes,
what kind? If not, why?

Did I notice the lesson stages correctly? If yes, what did | find useful? If not, why?
Did I notice the pupil evaluation process? If yes, what did | find useful? If not, why?
Did I notice signs of humanistic oriented evaluation? If yes, what did | find useful? If
not, why?

Did I register any pros and cons of a humanistic oriented evaluation? If yes, what did |
find useful? If not, why?

Did I notice when the pupil performed self-evaluation? If yes, what did | find useful? If
not, why?

Did I identify the phenomena | was supposed to observe based on the instructions from
the expert in didactics? If yes, what did | find useful? If not, why?

Did I identify the professional skills in the teacher? If yes, what kind? If not, why?

Did I notice the diversity of the students in the class in the subject in which | specialise?
If yes, what did | find useful? If not, why?
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e Do | have an appropriate command of the educational procedures regarding pupils with
special educational needs?

e During my practice, did | encounter any pupils with special educational needs?

e Was | able to identify pupils with special educational needs on my own? If yes, what
did I find useful? If not, why?

e Was | able to interpret the specific symptoms and correctly identify the type of the
disorder or handicap involved? If yes, what did | find useful? If not, why?

e Did I notice how the teacher applied a specific procedure when pupils with special
educational needs were present?

e What positive things did my teaching observation/class inspection give me?

e How did my teaching practice encourage my professional development?

2.2 Self-reflective conversation

i research subject. It can be directly controlled (interview) or free.”

/\: & . “Conversation is a purposeful, planned and controlled talking to the
= (Hupkova, 2006).

The teacher can use the method of conversation to gather information on the pupils’ opinions
on certain problems, attitudes, motives for their activities and therefore examine their own
educational influence. Besides individual conversations and discussions with pupils,
conversations with other teachers, tutors and parents are very important to evaluate pupils,
select appropriate teaching methods, tools, and adjust the different educational influences
towards a single goal. They represent a highly useful self-reflection tool since they allow the
teacher to get feedback, describe, analyse and evaluate their own work and arrive at useful
conclusions. A conversation with oneself is a specific method of teacher self-reflection.
Reflection takes place before the lesson starts (lesson planning, selection of efficient
procedures, methods and educational tools) or after the lesson or a teaching situation is over.

The self-reflective conversation can take the form of a teaching diary in which the teacher
notes down everything they considers important in terms of their teaching opinions and feelings
triggered by different pedagogic phenomena. This method allows them to evaluate the records
(Hupkova, 2006).

In teaching practice (pedagogical and psychological practice in the form of teaching
observation, interim teaching practice, continuous teaching practice | and Il.) conversation
plays an important role in the lesson analysis performed after the class-inspection (teaching
observation) or after the teacher-in-training completes their training tasks. A final analysis is
performed in order to compare the actual teaching practice with the student’s theoretical
knowledge; the mentor teacher is equally important as the teacher’s-in-training self-reflection
(Orosova, 2017).
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Self-reflection protocol (conversation sheet)

Use a 1 — 5 scale for self-evaluation:
1 — unable; 2 — major difficulties; 3 — hard to evaluate; 4 — minor difficulties; 5 — no
difficulties

Self-evaluation

Dimension Ability/competence 1 l 2 l 3 ‘ 4 | 5

The ability to analyse and justify the teacher’s activity:

teacher’s interest in the opinions, ideas, feelings and
problems of the pupil

expressing understanding, encouragement, positive
evaluation of the pupil

developing of pupil’s talents (e. g. intellectual skills)

disorder acceptance (personality, behaviour, learning)

encouraging the pupil to ask questions

acceptance of the pupil’s activity

Pupil
P taking into account the differences in abilities and working

speed of individual students (differentiated approach) — the
possibility to pick an activity (oral, writing, group...)

acceptance of individual learning styles among students
(psychical, physical and social conditions)

respect for the pupil’s individuality (difference)

encouraging pupils to discover and draw conclusions

encouraging pupils to self-evaluate

teacher’s command of the subject matter

teaching the lesson in accordance with the plan

efficient organisation of the lesson

identification and achievement of the lesson goal

didactic analysis of the contents (selection of the contents in
the context of the educational goals, questions and tasks)

focus of the educational process on the development of
lower cognitive processes

focus of the educational process on the development of
higher cognitive processes

Educational — - — —
motivating the pupils to learn (positive motivation tool use)

rocess - - -
P using motivational teaching methods

using exposure teaching methods

using diagnosing teaching methods

using fixation teaching methods

using different forms of organisation

appropriate use of material tools

problem solving tasks for pupils

determining of the evaluation criteria for the outcomes of
both teaching and learning

explaining the evaluation criteria to the pupils
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evaluation of the learning process (procedure, effort,
interest, cooperation)

evaluation of the learning outcome (level of competence
achievement)

variety of evaluation methods

continuous feedback for pupils

creating situations that require pupils to cooperate

encouraging the class collective

guiding the pupil towards the realisation of their error

proposing and determining of appropriate solutions to
unexpected situations

developing pupil’s personal capabilities) self-perception,
self-confidence)

developing pupil’s social capabilities (empathy, prosocial
behaviour)

allowing the pupil to experience success

identification of socially pathological phenomena

cooperation in experts to resolve socially pathological
phenomena

appropriate use of non-verbal communication

Self-reflective questions for self-evaluation (Orosova, 2017):

Did 1 justify the lesson structure in relation to the subject matter? If yes, what did | find
useful? If not, why?

Was I able to explain the cause of the observed pupils’ misbehaviour? If yes, what did
| find useful? If not, why?

Did I justify the teacher’s responses to pupils’ misbehaviour? If yes, what did I find
useful? If not, why?

Did I propose alternatives to the teacher’s responses to pupils’ misbehaviour? If yes,
what did I find useful? If not, why?

Did 1 justify the prevalence of positive/negative evaluation? If yes, what did | find
useful? If not, why?

Did | justify pupils’ responses to humanistic oriented evaluation? If yes, what did I find
useful? If not, why?

Did I propose alternatives to the way pupils’ performance is evaluated? If yes, what
kind? If not, why?

Did | propose ways of pupil self-evaluation in the context of the given class structure
during the observed lesson? If yes, what did I find useful? If not, why?

Did I justify the way the teacher did or did not tolerate a pupil’s behaviour or activities?
If yes, what did I find useful? If not, why?
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Did | analyse the teacher and pupil behaviour in difficult situations? If yes, what did |
find useful? If not, why?

Did | propose an alternative way to increase the sensitivity and openness towards the
pupils’ behaviour during the education process? If yes, what kind? If not, why?

Did I justify the cause of the observed phenomena? If yes, what did | find useful? If not,
why?

How did I confront my own psychodidactic and subject-matter related pre-concepts of
teaching with the actual teaching practice?

Was | afraid of my own teaching performance? If yes, what kind? If not, what helped
me?

Did I find it difficult to plan the lessons? If yes, what kind? If not, what helped me?
Did I achieve the specific goals in my teaching performance? If yes, what did | find
useful? If not, why?

Did I justify the lesson structure in relation to the subject matter? If yes, what did | find
useful? If not, why?

Did I strictly follow the lesson plan | had prepared? If yes, what did | find useful? If not,
why?

Was my lesson plan in accord with the lesson actually taught? If yes, what did | find
useful? If not, why?

How was the plan different from the actual lesson?

Did I use all available teaching methods appropriate for the specific teaching process?
If yes, what kind? If not, why?

Did I provide pupils with an opportunity for self-evaluation? If yes, how? If not, why?
Did | select an appropriate procedure to work with pupils with special educational
needs? Why do | think so? How exactly did | proceed in working with them?

Was the special needs pupil able to achieve the goal set for the given lesson?

What did | find difficult during teaching?

What would I like to change about my teaching performance?

What examples of good practice that | can further apply did I learn and why?

How did my teaching practice encourage my professional development?
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2.3 Self-reflective observation

Observation in pedagogic research is defined as purposeful, planned
and systematic perception of phenomena in their natural conditions
aimed at revealing pedagogic laws. A goal needs to be set and the
situation described, however, it is necessary to reveal the nature of
the situation in order to analyse and explain the phenomena in order

to facilitate a progressive change in the teaching activities (Hupkova,
2006).

Pedagogic observation is also a method of self-reflection which facilitates continuous
observation of an educational process, i.e. the lesson, school and class organisation, pupil
activity, activities elicited by the teacher, etc.

To provide self-reflection, teaching activity can be observed by the school principal or other
teachers in different pedagogic situations in and out of lessons. The teacher can also observe
themself by making audio/audiovisual records of their teaching during lessons and use them to
analyse their activity, evaluate and explain their decisions. The teacher’s commentary can be
further noted down, recorded and rewritten in the protocol for further analysis (Hupkova, 2006).

In the continued teaching practice in the form of observation, the student not only observes
but also teaches according to their own lesson plan for the first time. They self-reflect by getting
feedback on their teaching not only from their pupils and the mentor teacher, but also their peers
who are present during the lesson as observers (class inspection). Observation is also a part of
the student’s microteaching during Pedagogics and Didactics for Teachers, a compulsory
course provided by the Department of Education; other course attendees observe their
classmate’s teaching performance. Students’ microteaching performance is recorded on video
so they can observe themselves, analyse their performance, evaluate it and try to remove
possible errors and shortcomings.

Self-reflection protocol (class observation sheet)

Z - Use a 1 -5 scale for self-evaluation:
@ @ 1 — unable; 2 — major difficulties; 3 — hard to evaluate; 4 — minor difficulties; 5 — no
difficulties
.
Self-evaluation
Dimension Ability/competence

1/2[3]a]s

The ability to identify, analyse and evaluate
the activity of another student/teacher-in-training:

expressing understanding, encouragement, positive

Pupil evaluation of the pupil
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encouraging the pupil to ask questions

acceptance of the pupil’s activity

acceptance of individual learning styles among students
(psychical, physical and social conditions)

respect for the pupil’s individuality (difference)

encouraging pupils to self-evaluate

command of the subject matter

efficient organisation of the lesson

pupils are precisely explained the goal of the lesson

didactic analysis of the contents (selection of the contents
in the context of the educational goals, questions and
tasks)

focus of the educational process on the development of
lower cognitive processes

focus of the educational process on the development of
higher cognitive processes

refreshing of previously learned knowledge (forms of
testing and evaluation)

motivating the pupils to learn (positive motivation tool
use)

using motivational teaching methods

using exposure teaching methods

using fixation teaching methods

following the proper methodology

using different forms of organisation

appropriate use of material tools

Educational | evaluation of the learning process (procedure, effort,
process interest, cooperation)

evaluation of the learning outcome

variety of evaluation methods

continuous feedback for pupils

creating situations that require pupils to cooperate

proposing and determining of appropriate solutions to
unexpected situations

allowing the pupil to experience success

identification of socially pathological phenomena

appropriate use of non-verbal communication (maintaining
eye contact, posture, proxemics, gesticulation)

Teacher-in- reflecting on their own teaching activities
trainingand | embracing the facilitator’s role
self-

behaviour worth of a professional
development
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>~ | Self-reflective questions for self-evaluation (Orosova, 2017):

\ \'}”‘-\/

e Did I identify all observed variables? If yes, what did I find useful? If not, why?

e Did I notice the lesson stages correctly? If yes, what did | find useful? If not, why?

e Did I notice the diversity of the students in the class in the subject in which | specialise?
If yes, what did I find useful? If not, why?

e Did I notice support and acceptance in students? If yes, what did | find useful? If not,
why?

e Did I notice the pupil evaluation process? If yes, what did | find useful? If not, why?

e Did I notice when the pupil performed self-evaluation? If yes, what did | find useful? If
not, why?

e Was | able to identify pupils with special educational needs on my own? If yes, what
did I find useful? If not, why?

e Did I notice when the teacher-in-training used a special procedure to work with special
educational needs students during the lesson?

e Did I identify the professional skills in the teacher-in-training? If yes, what kind? If not,
why?

e How did my teaching practice encourage my professional development?

Self-reflection protocol (microteaching observation sheet)

Use a 1 -5 scale for self-evaluation:
1 — unable; 2 — major difficulties; 3 — hard to evaluate; 4 — minor difficulties; 5 — no
difficulties

Self-evaluation

Dimension Ability/competence 1 ’ 2 ’ 3 ‘ 4 ’ 5

The ability to identify, analyse and evaluate
the activity of another teacher-in-training and myself:

expressing understanding, encouragement, positive
evaluation of the pupil

encouraging the pupil to ask questions

acceptance of the pupil’s activity

Pupil
P acceptance of individual learning styles among students

(psychical, physical and social conditions)

respect for the pupil’s individuality (difference)

encouraging pupils to self-evaluate

command of the subject matter
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pupils are precisely explained the goal of the
microteaching performance

organisation of microteaching

preparation of the class for the lesson

motivating the pupils to learn (positive motivation tool
use)

appropriate use of verbal communication (speech clarity,
voice intensity, asking questions)

appropriate use of non-verbal communication (maintaining
Educational | eye contact, posture, proxemics, gesticulation)

process arrangement of pupils according to a selected method

following the proper methodology of the selected method

originality of the approach to the selected method

using organisational forms

appropriate use of material tools

continuous feedback for pupils

creating situations that require pupils to cooperate

proposing and determining of appropriate solutions to
unexpected situations

allowing the pupil to experience success

Teacher-in- reflecting on their own teaching activities
training and | embracing the facilitator’s role
self-

behaviour worth of a professional

development

Self-reflective questions for self-evaluation (Orosova, 2017):

e Did I identify all observed variables? If yes, what did I find useful? If not, why?

e Did I identify whether the microteaching performance was correct in terms of the
selected method?

e Did I organise my microteaching performance correctly in terms of the selected method?

e Did I notice the diversity of students in the seminar group? If yes, what did | find useful?
If not, why?

e Did I notice how pupil’s performance was evaluated? If yes, what did | find useful? If
not, why?

e Did I notice pupil’s self-evaluation? If yes, what did | find useful? If not, why?

e Did I identify the professional skills in the teacher-in-training? If yes, what kind? If not,
why?

e Did I identify my own professional skills? If yes, what kind? If not, why?

e How did the teaching practice and microteaching help me in my professional
development?
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CONCLUSION

Teaching is a mission, not just an occupation. Teachers continually improve and try to adapt
their teaching process to current trends and society alike. The training stage is of key importance
in this profession; teaching students acquire their teaching competences during this stage.
During undergraduate training, teaching students form their personalities, acquire theoretical
background for their profession and develop their skills.

Professional practical training represents a natural part of the undergraduate training for future
teachers as it focuses directly on the teaching process. The teaching student comes into contact
with actual teaching in practice, compares their theoretical knowledge with their practical
application and becomes a teacher-in-training. During the practical professional preparation it
is necessary for the student to develop their reflective competences in relation to their pupils,
educational process, but also in relation to themself and their own activities.

Teaching students should acquire the ability to use self-reflection methods and begin using them
actively during the practical professional preparation. The Self-Reflection Teaching Diary can
serve as a useful tool, they can use it on their own to track their progress in the course of the
different stages of their teaching practice. Every student can choose their own style of diary-
keeping. Of course, it can take the form of the self-reflection records as described in this paper.
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Priloha A — Charakteristika Hospita¢nej na¢uvovej pedagogicko-psychologickej
praxe na UPJS

Hospitacna nacuvova pedagogicko-psychologicka prax (MPPa) je v poradi prva
pedagogické prax $tudentov ugitel'stva akademickych predmetov UPJS v Kosiciach. Studenti
ucitel’stva akademickych predmetov UPJS sa prvykrat realne stretavaju so skutoénym $kolskym
prostredim a ziskavaju prvé predstavy o pedagogickej ¢innosti z pozicie buducich pedagogov.
Hlavnym poslanim tejto praxe je zorientovat sa v realnej Skolskej praxi, uvedomit’ si konkrétne
osobitosti zakladnych a strednych §kol, konfrontovat teoreticki a prakticka zlozku
vysokoskolskej pripravy s edukacnou realitou a pripravit’ sa na asistentské Cinnosti, vlastné
vyucovacie vystupy a redlnu edukacnu ¢innost v podmienkach zakladnej a strednej Skoly
V nasledujucom studiu.

KIiacovou ¢innost'ou tejto praxe je pedagogické pozorovanie zamerané na pozorovanie ¢innosti
a spravania sa ziakov, ucitelov a celkového ucebného prostredia. Prioritou pozorovania je
edukacéné prostredie triedy a jej aktérov (ucitel’, ziaci) v kontexte stanovenych pedagogickych
a psychologickych javov.

Konkrétne ciele praxe:
= identifikovat’ pedagogické a psychologické javy v redlnej Skolskej situdcii,
= presne ich zaznamenavat' a ndsledne podrobne analyzovat,
= reflexia edukacnej reality v kontexte stanovenych pedagogickych a psychologickych
javov,
= osvojit’ si stratégie pedagogického a psychologického myslenia.

Absolvent Hospita¢nej nacuvovej pedagogicko-psychologickej praxe (Kosova a kol.,
2015):
» abstrahuje pri¢inno-nasledné stivislosti v interakcii ucitel’ — Ziak,
» identifikuje prejavy spravania sa ziakov v $kole a v priebehu vyucovania a zaujme k nim
stanovisko,
= vybavi si didaktické a psychologické teorie v konfrontacii s praktickymi situdciami
Skolského prostredia,
= Kkategorizuje pozorované situacie podl'a efektivity aplikovanych edukaénych stratégii,
» odvodi pravidla hodnotenia Ziakov a ich motiva¢né suvislosti,
* argumentuje vlastné navrhy rieSeni a postoje spojené s planovanim, realizaciou
a hodnotenim vyucovacieho procesu v skupine rovesnikov,
» uvadza priklady a navrhuje rieSenia pozorovanych situacii vyucovania.

Na realizaciu pedagogickej praxe sa vyZaduje stibezZné Stidium predmetov:
» Pedagogika a didaktika pre ucitel'ov — KPE/PDU/15
* Psychologia a pedagogickd psychologia - KPPaPZ/PPgU/15 (Ucitel'stvo ostatnych
predmetovych Specializacii) alebo Pedagogickd a Skolskd psycholégia pre ucitel'ov -
KPPaPZ/PaSPP/09 (Ucitel'stvo psychologie)
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Trvanie praxe: 14 tyzdnov (36 hod.)

Termin praxe: 1.-14. tyzden zimného semestra

Miesto konania praxe: zakladné a stredné skoly v Kosiciach

Formy a rozsah praxe:

uvodny inStruktazny (organiza¢ny) seminar (1 VH)

uvodny metodicky seminar (2 VH)

hospitacie na vyucovacich hodinach (12 VH)

rozbory vyucovacich hodin (6 VH)

reflexivne kolokvium Kk psychologickej Casti pedagogickej praxe (2 VH)
reflexivne kolokvium k pedagogickej Casti pedagogickej praxe (2 VH)
samostatna praca Studenta (11 VH)

Organizacia praxe: skupinova

Organizacna Struktira praxe:

1.

Prihlasenie sa do e-learningového kurzu LMS Moodle kurzu Katedry pedagogiky FF
UPJS — Pedagogicka prax (https://Ims.upjs.sk). Prostrednictvom moodle kurzu
»Pedagogicka prax“ si zverejnované vSetky potrebné informacie k praxi, dolezité
0znamy a zmeny pocas praxe. Zapisanie sa do kurzu je povinné pre vSetkych Studentov.
Uvodny instruktaZny seminar — $tudent je oboznameny s organizaciou pedagogickej
praxe, s materialmi priamo sa viazucimi na organizaéni stranku praxe. Cas a miesto
konania podla ,,Harmonogramu seminarov®, ktory je zverejneny na stranke Katedry
pedagogiky FF UPJS v sekcii MPPa prax.

Uvodny metodicky seminar — $tudent je oboznameny s cielmi praxe, jej obsahom,
zameranim, organizéaciou a hodnotenim. Cas a miesto konania podl'a ,,Harmonogramu
seminarov®, ktory je zverejneny na stranke Katedry pedagogiky FF UPJS v sekcii MPPa
prax.

Skupinové hospitacie a rozbory hospitovanych hodin na uréenych ZS a SS (kazdy
Stvrtok tri VH: dve VH hospitacia, jedna VH rozbor odhospitovanych vyucovacich
hodin). Studenti s rozdeleni do pracovnych skupin podla ,Pracovnych skupin
Studentov* a navstevuju Skoly podla ,,Harmonogramu hospitacii®. Prvé 3 tyzdne —
pozorovanie a analyza stanovenych psychologickych javov a procesov, ostatné 3 tyzdne
— pozorovanie a rozbor stanovenych pedagogickych javov a procesov.

Reflexivne kolokvium (k organiza¢nej a pedagogicko-psychologickej casti praxe)
sucitePmi KPE a KPPaPZ FF UPJS. Miesto a ¢as konania podla ,,Harmonogramu
seminarov*, ktory je zverejneny na stranke Katedry pedagogiky FF UPJS v sekcii MPPa
prax.

Predmet pozorovania v ramci pedagogickej ¢asti praxe:

1. Interakcia ucitel’a a ziakov v neStandardnych pedagogickych situdciach.
2. Priebeh a etapy vyucovania.

3. Humanisticky orientované hodnotenie ucebnej ¢innosti ziakov.
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Predmet pozorovania v ramci psychologickej ¢asti praxe:
1. Motivacné a aktivacné prvky prace ucitel’a.

2. Vyucovaci styl ucitela.
3. Naroc¢né situacie.

Kritéria hodnotenia praxe:

zapis do moodle kurzu Katedry pedagogiky FF UPJS — Pedagogick4 prax,

povinna tc¢ast’ na tvodnom instruktdznom seminari k pedagogickej praxi,

povinna ucast’ na tvodnom metodickom seminari k pedagogickej praxi,

povinné absolvovanie 12 hospitacii na vyucovacich hodindch a 6 rozborov

1.

2.
3.
4

o

Forma hodnotenia:

vyucovacich hodin; pripadnti ospravedlnent neti¢ast’ na hospitaciach, resp. rozbore VH
si Student nahradi po dohode s cvicnym ucitel'om v ¢ase do ukoncenia praxe,

povinna aktivna ucast’ na reflexivnych kolokviach,
predlozenie podkladov k hodnoteniu praxe:
» poverenym ucitelom KPE a KPPaPZ:

@)
@)

o

a KPPaPZ FF UPIJS.

12 vyplnenych pozorovacich schém,

6 pisomnych vyhodnoteni pozorovanych javov (tri z psychologie, tri
z pedagogiky),

Vykaz hospiticii na Hospitatnej nacuvovej pedagogicko-
psychologickej praxi,

Sprava o Hospita¢nej nacuvovej pedagogicko-psychologickej praxi.

absolvoval(a) — neabsolvoval(a); udeluju povereni ucitelia KPE
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Priloha B — Charakteristika Vystupovej priebeZnej praxe na UPJS

Vystupova priebezna prax (MPPb) je v poradi druha pedagogicka prax Studentov ucitel’stva
akademickych predmetov UPJS v Kogiciach. Studenti ugitel'stva akademickych predmetov
UPJS prvykrat realizujti priamy samostatny vystup na vyucovacej hodine v pozicii uéitela
v predmetoch svojej Specializacie. Hlavnym poslanim tejto praxe je pozorovanie socio-
kultirneho prostredia Skoly, vnatornych a vonkajSich podmienok vyufovania a ucenia sa
ziakov v predmetoch Specializacie, pozorovanie interakcii medzi subjektmi vyucovacieho
procesu a reakcii ziakov a konfrontovanie teoretickej a praktickej zlozky vysokoskolskej
pripravy s edukacnou realitou.

Hlavnou ¢innost'ou tejto praxe je pedagogické pozorovanie zamerané na odborovodidaktické a
psychodidaktické javy v konkrétnych aprobaénych predmetoch. Priorita pozorovania je
stanovend na zdklade inStrukcii predmetového didaktika. KIi€ovou sti¢ast'ou praxe je aj prvy
priamy samostatny vystup Studenta, kde Student prezentuje svoj prvy projektovany vystup
vyucovacej hodiny.

Konkrétne ciele praxe (Kosova a kol., 2015):

» zoznamit' sa s pedagogickou dokumenticiou zdkladnej a strednej Skoly (Skolsky
vzdelavaci program, plan prace skoly, Skolsky poriadok a i.),

» konfrontovat vlastné psychodidaktické a odborovodidaktické prekoncepty vyucovania
s koncepciou vyucovania ucitel'ov v praxi,

» zoznamit sa s diverzitou Ziakov v Skolskej triede,

» zoznamit’ sa s planovanim a realizaciou vyucovaciecho procesu v predmetoch svojej
Specializécie,

= zoznamit' sa s procesmi hodnotenia vyucovania, s procesmi ucenia sa a ucebnych
vysledkov Ziakov v predmetoch svojej Specializacie,

* pozorovat osobnostné charakteristiky, komunikacny Styl a profesijné zruc¢nosti
ucitel'ov, pozorovat’ komunika¢né modely so Ziakmi v predmetoch svojej Specializacie,

* navrhnat projekt vyucovacej hodiny, v ktorom planuje ¢asovi schému jednotlivych
¢innosti, metddy a prostriedky vyucby podl'a formulovaného ciel'a a ur€eného obsahu.

Absolvent Vystupovej priebeZnej praxe (Kosova a kol., 2015):

* pozna Specifické cinnosti ucitela realizované pocas diia, v ramci vyucovania
a Vv priebehu vyucovania predmetov svojej Specializacie na zakladnej a strednej Skole,

» identifikuje ciele vyuCovania formulované ucitelom, pouzité procesy k ich dosiahnutiu
a mieru ich splnenia,

= vie urcit’ vyucovacie metoddy uplatiiované v priebehu vyucovacej hodiny,

» identifikuje vyucovaci a komunikaény $tyl a profesijné zrucnosti ucitel’ov,

* zaujima stanovisko k pozorovanym javom na zdklade predchadzajucich teoretickych
vedomosti,

= vie spracovat, vyhodnotit a reflektovat vysledky pozorovania v suvislosti
s pedagogickou tedriou,
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vie overit vlastné psychodidaktické a odborovodidaktické koncepty vyucovania
Vv redlnych podmienkach Skolskej triedy,

uskutocniuje sebareflexiu a prijima spitni vdzbu o vlastnom vystupe od ziakov,
rovesnikov a cvi¢ného uditel’a,

zhodnoti vlastny projekt vyucovacej hodiny a projekty svojich spoluziakov, reflektuje
vysledky a vlastné ucitel'ské zrucnosti v stivislosti s pedagogickou tedriou a hodnotenim
cviéného ucitela.

Na realizaciu pedagogickej praxe sa vyZaduje absolvovanie predmetov:

Pedagogika a didaktika pre uc¢itel'ov (KPE/PDU/15)

Psychologia a pedagogickd psychologia pre ulitelov (KPPaPZ/PPgU/15) alebo
Pedagogicka a skolska psychologia pre ucitelov (KPPaPZ/PaSPP/09)

Hospitacna na¢uvova pedagogicko-psychologicka prax (KPE/MPPa/15)

Trvanie praxe: 14 tyzdnov

Termin praxe: 1.-14. tyzden letného semestra

Miesto konania praxe: zakladné a stredné $koly v KoSiciach

Formy a rozsah praxe (vzt’ahuji sa k jednému predmetu Specializdcie):

uvodny inStruktdzny (organiza¢ny) seminar (1 VH),

uvodny metodicky seminar na zdklade instrukcii predmetového didaktika (2 VH),
hospitacie na vyucovacich hodinach (11 VH),

samostatny pedagogicky vystup (1 VH),

rozbory vyucovacich hodin s cviénym ucitelom (6 VH),

reflexivne kolokvium na zéklade inStrukcii predmetového didaktika (2 VH),
samostatna praca Studenta (13 VH).

Organizacia praxe: skupinova

Organizacna Struktira praxe:

1.

Prihlasenie sa do e-learningového kurzu LMS Moodle kurzu Katedry pedagogiky FF
UPJS — Pedagogicka prax (https:/Ims.upjs.sk). Prostrednictvom moodle kurzu
»Pedagogicka prax“ st zverejnované vSetky potrebné informacie k praxi, dolezité
0znamy a zmeny pocas praxe. Zapisanie sa do kurzu je povinné pre vSetkych Studentov.
Uvodny instruktazny seminar — $tudent je oboznameny s organizaciou pedagogickej
praxe, s materialmi priamo sa viazucimi na organiza¢nu stranku praxe. Cas a miesto
konania je zverejnené na stranke Katedry pedagogiky FF UPJS.

Uvodny metodicky seminar — §tudent je predmetovym didaktikom oboznameny s cielmi
praxe, jej obsahom, zameranim, hospitaénymi zaznamami a hodnotenim. Cas a miesto
konania urcuje predmetovy didaktik.

Skupinové hospitacie, samostatné vystupy a rozbory hospitovanych hodin na urenych
ZS a SS (kazdy $tvrtok na troch VH: dve VH hospitacia alebo samostatny pedagogicky
vystup, jedna VH rozbor hospitovanych vyucovacich hodin alebo samostatného
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pedagogického vystupu) podla ,,Rozdelenia Studentov do pracovnych skupin®“ a
,Harmonogramu hospitacii“. Prvych 6 tyzdihov — pozorovanie a analyza stanovenych
didaktickych javov a procesov jedného aprobacného predmetu, ostatnych 6 tyzdinov —
pozorovanie a rozbor stanovenych didaktickych javov a procesov druhého aprobacného
predmetu.

5. Reflexivne kolokvium podra inStrukcii predmetového didaktika.

Predmet pozorovania didaktickych javov a procesov prvého predmetu Specializacie:
» na zaklade inStrukcii predmetového didaktika.

Predmet pozorovania didaktickych javov a procesov druhého predmetu Specializacie:
* na zéklade inStrukcii predmetového didaktika.

Kritéria hodnotenia praxe:

1. zapis do moodle kurzu Katedry pedagogiky FF UPJS — Pedagogicka prax,

2. povinna ucast’ na ivodnom instruktaznom seminari k pedagogickej praxi,

3. povinna ucast na uvodnom metodickom seminari (podla instrukcii predmetového
didaktika),

4. povinné absolvovanie pre kazdy aprobacny predmet: 11 hospitacii na vyucovacich
hodinéch, 1 samostatny pedagogicky vystup a 6 rozborov vyucovacich hodin; pripadnti
ospravedlnenu neucast’ na hospitaciach, resp. rozbore VH si Student nahradi po dohode
s cvi¢nym ucitelom v ¢ase do ukonc¢enia praxe,

5. povinna ucast’ na reflexivnom kolokviu (podl'a instrukcii predmetového didaktika),

6. predlozenie podkladov k hodnoteniu praxe:

= predmetovému didaktikovi:
o 11 hospitatnych zdznamov (na zdklade inStrukcii predmetového
didaktika),
o 1 projekt pripravy na vyufovaciu hodinu (na zaklade inStrukcii
predmetového didaktika),
o Vykaz hospitacii a vystupu praktikanta na Vystupovej priebeznej praxi,
o Hodnotenie pedagogického vystupu praktikanta na Vystupovej
priebeznej praxi,
o Sprava o Vystupovej priebeznej praxi,
= referentovi pedagogickej praxe:
o kopia Spravy o Vystupovej priebeznej praxi.

Forma hodnotenia: absolvoval(a) — neabsolvoval(a); udel'uju predmetovi didaktici
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Priloha C — Charakteristika Vystupovej siivislej praxe I na UPJS

Vystupova suvisla prax I (MPPc) je v poradi tretia pedagogicka prax Studentov ucitel’stva
akademickych predmetov UPJS v Kogiciach. Studenti ugitel'stva akademickych predmetov
UPIJS realizuji pozorovania vyucovacej hodiny a samostatné pedagogické vystupy na
vyucovacej hodine v pozicii ucitel'a v predmetoch svojej Specializécie. Hlavnym poslanim tejto
praxe je rozvijanie sktisenosti ziskanych pozorovanim pocas predchadzajticich pedagogickych
praxi a rozvijanie vedomosti, zrucnosti, skusenosti a hodnét prostrednictvom priamych a
realnych pedagogickych vystupov na vyucovacich hodinach uréenych tém v ramci ucelenych
foriem v predmete svojej Specializacie.

Hlavnou ¢innost'ou tejto praxe su samostatné pedagogické vystupy v konkrétnych predmetoch
Specializacie. Priorita praxe spociva v moznosti realizovat vyucbu v triedach, aplikovat’
vyucovacie metody, stratégie, prostriedky a pomdcky optimalizované odborovodidaktickou
teoriou svojej Specializdcie a overit’ vlastny edukacny projekt dizajnovany pre vyucbu
stanovenej témy v konkrétnom stupni vzdelavania, ro¢niku a triede.

Konkrétne ciele praxe (Kosova a kol., 2015):

= overit vlastné psychodidaktické a odborovodidaktické koncepty vyucovania v redlnych
podmienkach Skolske;j triedy,

» realizovat’ vyucbu v triedach, aplikovat vyucovacie metody, stratégie, prostriedky
a pomdcky optimalizované odborovodidaktickou tedriou svojej Specializécie,

= overit’ pedagogické stratégie rozpozndvania rozmanitych potrieb Ziakov v Skolskej
triede a ich pedagogicko-didaktického zvladnutia,

» rozvijat’ psychosocidlnu, projektivnu, realizatnu a reflektivnu zlozku ucitel'ske;j
sposobilosti pre vyucbu,

= planovat’ a realizovat’ vyucovaci proces,

= aplikovat metody diagnostikovania ucebnych vysledkov ziakov, ich hodnotenia
a poskytovania spétnej vdzby v stlade so zdsadami hodnotenia na prisluSnom stupni
vzdelavania,

= prezentovat vlastné osobnostné charakteristiky, komunikacny §tyl (v komunikacii so
ziakmi, rodi¢mi, pedagégmi a odbornymi zamestnancami $koly) a profesijné zrucnosti,
uskutociovat’ sebareflexiu a prijimat’ spatnu vizbu o vlastnom vystupe od ziakov,
rovesnikov a cviéného ucitel’a.

Absolvent Vystupovej suvislej praxe I (Kosova a kol., 2015):

= projektuje vyucovacie hodiny, v ktorych planuje ¢asovu schému jednotlivych Cinnosti,
metddy a prostriedky vyucby podla formulovaného ciel’a a uréené¢ho obsahu vyucovacej
hodiny,

= realizuje vyucbu v triedach, pricom aplikuje vyucovacie metody, stratégie, prostriedky,
pomocky a informa¢no-komunikacné technologie optimalizované odborovodidaktickou
tedriou svojej Specializacie,

= aplikuje zékladné stratégie rozpoznavania rozmanitych potrieb ziakov v Skolskej triede,
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= akceptuje prejavy individuality Ziaka v kontexte formalnej socidlnej skupiny v rdmci
Skolskej triedy, osobitosti ucenia sa ziakov, Specifické vychovno-vzdelavacie potreby a
aplikuje prvky diferenciacie vo vyucovani,

* poskytuje spdtnil vdzbu a hodnoti ucebné vysledky ziakov v stlade so zdsadami
hodnotenia na prislusnom stupni vzdelavania,

= zodpovedne prezentuje vlastné osobnostné charakteristiky, komunikacny $tyl, hodnoty
a profesijné zrucnosti,

= uskutoCiiuje sebareflexiu a prijima spédtni vdzbu o vlastnom vystupe od ziakov,
rovesnikov a cviéného uditel’a,

* argumentuje vlastné metodické postupy v interakcii s cvicnym ucitelom a odborovym
didaktikom,

» zhodnoti vlastné projektovanie vyucovacej hodiny a reflektuje vlastné ucitel'ské
zru¢nosti v suvislosti s pedagogickou tedriou a hodnotenim cvi¢ného ucitel’a.

Na realizaciu pedagogickej praxe sa vyZaduje absolvovanie predmetu:
* Vystupova priebezna prax (MPPb)

Trvanie praxe: 4 tyzdne
Termin praxe: september - oktober
Miesto konania praxe: zakladna alebo stredna skola v Kosiciach

Formy a rozsah praxe (vzt’ahuji sa k jednému predmetu Specializdcie):
* hospitacie na vyucovacich hodinach (6 VH),
=  samostatné pedagogické vystupy (18 VH),
= rozbory vyucovacich hodin s cvicnym ucitelom (20 VH),
= aktivna Gc¢ast’ na mimotriednej a mimoskolskej ¢innosti Skoly,
*  dopliujuce ¢innosti podl'a inStrukcii predmetového didaktika.

Organizacia praxe: individualna

Organizaéna Struktira praxe:

1. Prihlasenie sa do e-learningového kurzu LMS Moodle kurzu Katedry pedagogiky FF
UPJS — Pedagogicka prax (https:/Ims.upjs.sk). Prostrednictvom moodle kurzu
,Pedagogickd prax*“ st zverejiované vsetky potrebné informdacie k praxi, dolezité
0znamy a zmeny pocas praxe. Zapisanie sa do kurzu je povinné pre vSetkych Studentov.

2. Potvrdenie akceptacného listu riaditel'om Skoly a cviénymi u€ite'mi. Zaradenie Studentov
na prax vykonava referent pedagogickej praxe, Student je povinny ho akceptovat’. Zmeny
si povolené iba zo zavaznych dévodov.

3. Zaslanie rozvrhu hodin predmetovému didaktikovi (oznacenie hospitacii
a pedagogickych vystupov) do 2 dni od nastupu na pedagogickl prax.

4. Individudlne hospitdcie, samostatné¢ vystupy arozbory hospitovanych hodin
a samostatnych pedagogickych vystupov realizovat’ podl'a instrukcii cvicného ucitela.
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Kritéria hodnotenia praxe:

1. zapis do moodle kurzu Katedry pedagogiky FF UPJS — Pedagogicka prax,

2. potvrdenie akceptacného listu riaditelom Skoly a cvicnymi uditel'mi a jeho dorucenie
referentovi pedagogickej praxe v stanovenom termine,

3. povinné absolvovanie pre kazdy predmet svojej Specializacie: 6 hospitacii na
vyuCovacich hodinach, 18 samostatnych pedagogickych vystupov a 20 rozborov
vyucovacich hodin; pripadnt ospravedlnenu neucast’ na hospitacidch a samostatnych
pedagogickych vystupoch, resp. rozboroch VH si Student nahradi po dohode s cviénym
ucitelom v Case do ukoncenia praxe,

4. predlozenie podkladov k hodnoteniu praxe:

* predmetovému didaktikovi:
o 6 hospitacnych zdznamov (na zaklade instrukcii predmetového didaktika),
o 18 projektov pripravy na vyucovaciu hodinu (na zaklade inStrukcii
predmetového didaktika),
Vykaz hospitécii a vystupov praktikanta na Vystupovej stuvislej praxi I,
Hodnotenie praktikanta na Vystupovej suvislej praxi |,

O O O

Sprava o Vystupovej stvislej praxi I,
o Spétnovizbovy harok z Vystupovej stivislej praxe I,
= referentovi pedagogickej praxe:
o kopia Spravy o Vystupovej suvislej praxi I,
o kopia Spatnoviazbového harku z Vystupovej suvislej praxe 1.

Forma hodnotenia praxe: absolvoval(a) — neabsolvoval(a), udel'uje predmetovy didaktik
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Priloha D — Charakteristika Vystupovej siivislej praxe II na UPJS

Vystupova suvisla prax II (MPPd) je v poradi Stvrtd a zdroveil poslednd pedagogicka prax
tudentov uéitel'stva akademickych predmetov UPJS v Kosiciach. Studenti ugitel'stva
akademickych predmetov UPJS pdsobia nepretrzite 6 tyzdiiov v $kolskom prostredi v rolach, v
ktorych Standardne pdsobi ucitel’ pri vykone svojej profesie. Hlavnym poslanim tejto praxe je
overenie nadobudnutych teoretickych poznatkov a didaktickych zruénosti a ich prehibenie
priamo v edukac¢nom prostredi.

Hlavnou ¢innost'ou tejto praxe st samostatné pedagogické vystupy v konkrétnych predmetoch
Specializicie. Priorita praxe spo¢iva v tom, aby mal Student moZznost’ planovat’ a realizovat’
vyucovaci proces bezprostredne za sebou pocas suvislého obdobia.

Konkrétne ciele praxe (Kosova a kol., 2015):

» aplikovat vlastné psychodidaktick¢é a odborovodidaktické koncepty vyucovania
Vv realnych podmienkach skolskej triedy,

» samostatne suvisle realizovat vyuc¢bu v triedach, aplikovat vyucovacie metody,
stratégie, prostriedky a pomocky optimalizované odborovodidaktickou tedriou svojej
Specializacie,

» na zdklade cielovej orientacie predmetu, tematickych celkov a tém vyucovania
planovat a realizovat’ vyu€ovaci proces v suvislom slede vyucovacich hodin a d’alsich
foriem vyucovania,

» dlhodobo (v rozmedzi vyucovaného suvislého bloku za sebou nasledujiacich
vyucovacich foriem) planovat’ a organizovat ¢innost jednotlivcov a skupin Ziakov,

* samostatne vytvarat' pozitivne socializatné efekty a zvladnut disciplinu v Skolske;j
triede, prejavy nedisciplinovaného spravania a reakcie triedy na takéto prejavy,

= overit’ si efektivitu vlastného komunikacného §tylu a Groven profesijnych zru€nosti,
uskutociiovat’ sebareflexiu a prijimat’ spdtni vdzbu o vlastnom vystupe od Ziakov,
cviéného ucitela, d’alSich pedagogickych a odbornych zamestnancov $koly a rodi¢ov
a ziskat’ tak objektivny sebaobraz.

Absolvent Vystupovej suvislej praxe II (Kosova a kol., 2015):

* implementuje pedagogicku a odborovodidakticku tedriu do eduka¢ného procesu,

= samostatne konkretizuje ciele vychovy a vzdelavania pre vyucbu na nizSom a vySSom
sekunddrnom stupni vzdeldvania na zdklade analyzy Stitneho a Skolského
vzdelavacieho programu,

= aplikuje vyuCovacie metddy, stratégie, prostriedky, pomdcky a informac¢né technologie
a identifikuje ich efektivnost’ v kontexte rozmanitych potrieb Ziakov v Skolskej triede,

» ovlada a primerane aplikuje stratégie pre zabezpecenie discipliny v triede, implementuje
prvky prevencie nevhodného spravania v triede,

» aplikuje metédy mikrodiagnostikovania a zohl'adiiuje vysledky vo vybere nasledne;j
¢innosti,

* poskytuje spitni vdzbu, samostatne a zodpovedne hodnoti u¢ebné vysledky ziakov
Vv sulade so zasadami hodnotenia na prisluSnom stupni vzdeldvania,

57 |strana



Sebareflexivny pedagogicky dennik / Self-reflection teaching diary

argumentuje vlastné metodické postupy v portfoliu (denniku pedagogickej praxe
a Vv interakcii s cvicnym ucitel'om a predmetovym didaktikom),

reflektuje vyucCovaciu skusenost a ma objektivny sebaobraz o urovni vlastnych
profesijnych zru¢nosti.

Na realiziciu pedagogickej praxe sa vyZaduje absolvovanie predmetu:

Vystupova suvisla prax I (MPPc)

Trvanie praxe: 6 tyzdiov

Termin praxe: februar - april

Miesto konania praxe: zakladna alebo stredna Skola v KoSiciach alebo mimo Kosic

Formy a rozsah praxe (vz’ahujii sa k jednému predmetu Specializacie):

hospitacie na vyucovacich hodinach (8 VH),

samostatné pedagogické vystupy (30 VH),

rozbory vyucovacich hodin s cviénym ucitel'om (30 VH),
aktivna ucast’ na mimotriednej a mimoskolskej ¢innosti skoly,
dopliiujtice ¢innosti podl'a instrukcii predmetového didaktika.

Organizacia praxe: individualna

Organizacna Struktira praxe:

1.

Prihlasenie sa do e-learningového kurzu LMS Moodle kurzu Katedry pedagogiky FF
UPJS — Pedagogickd prax (https://Ims.upjs.sk). Prostrednictvom moodle kurzu
»Pedagogicka prax* su zverejiiované vSetky potrebné informdcie k praxi, ddlezité
0znamy a zmeny pocas praxe. Zapisanie sa do kurzu je povinné pre vSetkych Studentov.
Potvrdenie akceptacného listu riaditelom Skoly a cviénymi ucitelmi. Zaradenie
Studentov na prax vykondva referent pedagogickej praxe, Student je povinny ho
akceptovat. Zmeny st povolené iba zo zavaznych dovodov.

Zaslanie rozvrhu hodin predmetovému didaktikovi (oznaCenie hospitacii
a pedagogickych vystupov) do 2 dni od nastupu na pedagogicku prax.

Individudlne hospitadcie, samostatné vystupy arozbory hospitovanych hodin
a samostatnych pedagogickych vystupov realizovat’ podl'a instrukcii cviéného ucitel’a.

Kritéria hodnotenia praxe:

1.
2.

zapis do moodle kurzu Katedry pedagogiky FF UPJS — Pedagogick4 prax,

potvrdenie akceptacného listu riaditelom Skoly a cvicnymi ucitemi a jeho dorucenie
referentovi pedagogickej praxe v stanovenom termine,

povinné absolvovanie pre kazdy predmet svojej Specializacie: 8 hospitacii na
vyucovacich hodinach, 30 samostatnych pedagogickych vystupov a 30 rozborov
vyu€ovacich hodin; pripadnu ospravedlnenu netcast’ na hospitacidch a samostatnych
pedagogickych vystupoch, resp. rozboroch VH si Student nahradi po dohode s cvicnym
ucitelom v Case do ukoncenia praxe,

predlozenie podkladov k hodnoteniu praxe:
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=  predmetovému didaktikovi:

©)
©)

o O O

©)

8 hospitacnych zdznamov (na zaklade instrukcii predmetového didaktika),
30 projektov pripravy na vyuCovaciu hodinu (na zéklade instrukcii
predmetového didaktika),

Vykaz hospitacii a vystupov praktikanta na Vystupovej stivislej praxi II,
Hodnotenie praktikanta na Vystupovej suvislej praxi II,

Sprava o Vystupovej suvislej praxi II,

Spatnoviazbovy harok z Vystupovej suvislej praxe I,

= referentovi pedagogickej praxe:

©)
©)

kopia Spravy o Vystupovej suvislej praxi I,
kopia Spatnoviazbového harku z Vystupovej suvislej praxe II.

Forma hodnotenia praxe: absolvoval(a) — neabsolvoval(a), udel'uje predmetovy didaktik
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